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BRAINSTORM
MAKE NOTES
WRITE THE TEXT

Lindsay Clandfield

The Art of
Good Inst

Why good instruction

offer fresh perspec-
ly, I’ll conclude with
estions for classroom-ready
s designed to use with
ts to help them also work
the life skill of giving and
derstanding instructions.

What are language
teachers taught about
instruction-giving

in their training?

The area of instruction-giving in
initial teacher training courses is
very important, but it is not often
given much explicit focus. In The

to this essential skill.

Ue ) Jour
classive 4 first

‘aar on the left.

ill — it's a life skill.
nagement secrets,
ningful student action.

Practice of English Language Teach-
ing 4™ edition (see Harmer, 2007),
giving instructions is covered
very briefly as part of a paragraph
on organizing students to do
activities. Learning Teaching 3%
edition (see Scrivener, 2011) de-
votes slightly more space, giving
the topic of instructions a three-
page subsection in the chap-
ter on classroom management.
Thornbury, in The New A-Z of ELT
(2017), devotes a short entry to
instructions.

Where there is an explicit focus
on instructions as part of teaching
methodology, it is often covered
as an element of teacher talk and
classroom management. Typical
activities for pre-service teach-
ers would be to look at examples
of teacher talk and evaluate them.

teach. 02/2026 © HELBLING
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Alright, could you please open your books
and look at the pictures about what the
man was like in the past and what he is like
now - ehhm, they're on page 84 - you'll
find them in a sec - and if you don’t mind,
write a few sentences about yourself.

Look at the
use these

(too wordy,
sentences

lently, giving in-
something that
g lesson obser-

is between a novice
an observer. This is
, wisdom and general
shared.

L 4

N
rt oﬂ’ce
aboW givi ructions,

is given to teachers?
I think w break it
down i tips:

KISS is the common acronym for
Keep It Simple and Straightfoward
(originally Keep it Simple, Stupid).
This is one of the golden rules for
instructions. Keeping instructions
simple for teachers means things
like: using simple imperatives,

in Thornbury & Watkins (2007, p. 17).

using short clauses, not making
them too long, and not using too
much ‘extra’ polite language (e.g.
modal verbs, phrases such as if
you wouldn’t mind).

For language teachers espe-
cially, it also means grading your
language. The language of your
instructions should not be higher
than the level of the students.

-

e Demonstrate =

Often the best
instructions are
given by simply
demonstrating
an activity. The
teacher can do
an example first
on the board,

or if it’s a com-

teach. 02/2026 © HELBLING



Credits: Lorenzo Sabbatini (illustrations) © HELBLING

municative activity they can do
an example exchange with a stu-
dent. Once everybody sees what
there is to do, the instruction
becomes simple: Now, you do it.

Here I mean dividing the inst-
ructions into smaller stages and
giving them one by one. It’s pro-
bably best to avoid anything more
than three stages, otherwise the
first stage will be forgotten. For
example, the instruction might
be: 1. Work with a partner, A and B.
2. A, choose five questions from
the list on the board. 3. Ask B your
questions.

One thing I like to do with shor
staged instructions like this is

(showing one finger, the
then three). Then I hold

instruc-
teacher
that they
training to

trainers have to.
were told in their

avoid the question: Do you under-
stand? when giving instructions.
I was certainly told this on more
than one occasion, and it seems
like a bit of teacher training folk
wisdom. The argument for not
using this phrase is that students
will often just answer Yes even if
they don’t understand. This is a
point I'd like to return to later.

e Body Language

Body language
is very impor-
tant in mak-
ing instruc-
tions clearer.

giving in
tions wi

work
mam

- Read the tert about

Peter Pan.
-Underline the words

you don't know.
7 - Complete worksheet 1.

If you are new to teaching and not
completely comfortable with the
instructions for certain activi-
ties (especially more complicated

S CHECH. WHAT
UNEED TO DO
FIRST?

o make sure instructions are

yhold\ understood, it’s a good idea to

check. Instead of asking Do you
understand? teachers can check
in different ways. For example, if
you’ve staged your instructions,
you can ask students to repeat
back the stages.

One question that sometimes
gets suggested as a way of check-
ing instructions is What are we
doing? Personally, I've found that
this type of question is often mis-
understood as a genuine question
and met with a puzzled look. Bet-
ter to be more specific, with state-
ments like: So let’s make sure you
know what to do. How many sen-
tences do you need to make?

teach. 02/2026 © HELBLING
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Here’s where I'd like to retur
to the idea that Do you under-
stand? is a question that shou
I believe that teachers often  avoided when checking i
approach instruction-giving  tions. In my initial teache
in one of two ways. The first ing,Iwastoldthison sever
approach could be called ‘the  sions, and I can see the rea
fewer the better approach’. Here  Inalarge classroom, calling o
the idea is that the most impor-  you understand? will not reliab
tant thing is the result of the tell you if everyg
instructions, and that instruc-
tions should be understood as  understood and no
quickly as possible.
The ‘the fewer the better
approach’ would therefore favour:
- making instructions as focused
and brief as possible
- demonstrations over long
instructions

- using body language

- in some cases, using the stu-
dents’ own language to give th
instructions

Two approaches to
instruction-giving

Right? or OK? and that,
is pigbably a na

The second approach is what of

I would call ‘the natur

guage approach’. In this Rather, it’s &0 fol-
instructions are another check
language input in th ;

They make for an \

Learning fi %ther fields

about in ions

The ‘the n

hen investigating the area of
giving instructions, I thought it
would be instructive to look at
what other fields say about this.

a teacher will
depend on various

tural approach could
) or their age (the ‘the

learners).

to assemble
tional how-to
be or a conduc-
n orchestra, it’s an
age that appears in
f life. And giving good
ns is seen widely as a
positive thing.
looked at various training
uals and courses in the world
of business. What are business
leaders and managers taught
about instructions, and do these
tips offer any useful insights into
ELT?

Many of the tips for giving
instructions were similar: make
them clear, don’t give instruc-
tions too quickly, check compre-
hension. There were some that I
did think were perhaps more spe-
cific to the workplace but could
also be of use to teachers.

The first was the idea of assur-
ing support: Assure the person
that they can always come back
to you in case of doubts. Peo-
ple tend to give instructions and
assume they are understood and
will be remembered perfectly
(see Prasad, 2021). I like the idea
of making sure that students feel
safe enough to come back to ask if
they have doubts.

The second was about being
confident in your instruction-

{ o

teach. 02/2026 © HELBLING
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giving: Don’t demand, don’t
apologize. When giving instruc-
tions, you’re helping employees
not punishing them. If you sound
pompous or bossy, your instruc-
tions won'’t get the attention they
deserve. A straightforward, con-
fident, yet considerate manner
of speaking makes your instruc-
tions easier to hear (see Legrady,
2016).

This tip is very important for
teachers. I think that projecting
confidence is a skill you canlearn,
and it’s so helpful especially for
novice teachers. Giving instruc-
tions apologetically, or in a man-
ner that’s too bossy, can project a
lack of confidence.

Activities for
instruction-giving

So far I’ve been focusing on giv-
ing instructions as purely a skill
for the teacher. But could there be
any use for students? We all must
give instructions for things at ong
point or another, and giving gog
instructions is always appre
ated. Maybe it is somethi
can help our students do.
some activities that get s
to practice understanding
giving instructions.

Jumbled-up instructi

Find a set

notes, then use notes to

relay the instructions to a partner
(without looking at the original
text).

Writing instructions
for a visitor

This idea comes from the excel-
lent book 700 Classroom Activitii
(Seymour & Popova, 2003). %
students they live in a house witf
many strange aspects to it. For
example, if you want b
you need to turn on f
light. Students braiy
ilar ideas, then make 4
instructions for a person co
to visit.

am field, we see
ements of good instruc-
confidence, support, and
are essential every-
g these strategies not
only helps our lessons run more
moothly but also teaches stu-
¥an important life skill.

Works Cited:
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It’s very

is to
uctiom

Read all instructions before you begin.

Take out one sheet of paper.

On the first line, write your name.

On the second line, write the name of the person sitting

ANt

across from you.

In the centre of the paper, draw a box.
. Turn your paper Oover.

Fold it in half.

. Ignore instructions1to 7. Turn the paper over and sit
back and wait for the teacher to talk.

® N oW

teach. 02/2026 © HELBLING



Credits: Un.imajinasi (background) | shutterstock.com; Haizon (title), Insan (icons) | stock.adobe.com
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“Richard Moon'

Im Kontext der FIFA WM 2026 wir,
Fankultur eingefiihrt. Die Lerne
Fans und gestalten abschlieRend e

portliche GroRereignisse wie

die FufBball-WM begeistern
Milliarden weltweit. Diese Popu-
laritdt und die Vielfalt der betei-
ligten Lander, Kulturen und Fans
bieten motivierende Moglichkei-
ten der sprachlichen Interaktion
zu einem aktuellen Thema im
L2-Unterricht.

Auch wenn die Fufball-W.
der Ausgangspunkt ist, regt die
Einheit auch Lernende, die F
ball weniger ansprechend fj
dazu an, sich mit Fank
Allgemeinen auseinande
zen und Inhalte auf andere
texte zu Uibertragen.

Neben dem H6
dialogischen Spre
dieser Einheit die inte

« eswerden iber 5 Millionen Fans aus mehr als 200 Landern in den Stadien erwartet

Einstieg

ie moglich zu sammeln.
Sie die genannten
er mit der Teilnehmerliste
nd iberpriifen Sie Recht-
bung und Aussprache.

ten'und Zahlen zur FIFA-Weltmeisterschaft:

al in drei Landern statt (Kanada, Mexiko und den USA)

outh Africa, Tunisia, Curagao, Haiti, Panama, Argentina, Brazil, Colombia, Ecuador,
New Zealand, Austria, Belgium, Bosnia and Herzegovina, Croatia, Czechia, England,
etherlands, Norway, Portugal, Scotland, Spain, Sweden, Switzerland, Tirkiye

K LISTENING | SPEAKING

Jahrgangsstufen e 0 e

@ Zeitrahmen:
2 Stunden

@) Themen:
FIFA World Cup 2026, Fans
und Fanclubs, Fankultur,
Symbole, Recherche,
kooperatives Arbeiten,
interkulturelle Kompetenz,
Sprachbewusstheit, Varietdten
des Englischen

(& Worksheets:
1: Fan Vocabulary
2: Fans around the World
3: Start a Fan Club
(Lésungen siehe S. 81)

HELBLING e-zone:
@]) Fans around the World
@ Audiotranskript
@ differenzierte Worksheets
@ Worksheets als PDFs

@ e-practice

A\

teach. 02/2026 © HELBLING 25
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Worksheet 2:
Fans around the World

Erarbeitung, Festigung
und Anwendung

I( Auf der finden Sie:
@ (@ pifferenzierungen): Worksheet 2

(basic & enriched)
(S e-practice ): interaktive Ubungen
mit Klassenmanagement

Bei Ubung 1 héren die L
den Interviews mit fiinf
agern aus Teilnehmer
und miissen deren Nam
dem entsprechenden Bild ve
den. Im Vorfeld konnten Sie di
SuS anhand der B i iib
Worksheet 1: Fan Vocabulary
In Ubung 1 besprechen die Ler-
nenden zu zweit, welche Lander
sich hinter den Flaggen verber-
gen, was sie iiber die einzelnen
Lander wissen und was diese ver-
bindet (Gastgeber der Fuf3ball-
WM 2026). Danach beschreiben
sie sich gegenseitig die Flagge
eines weiteren Teilnehmerlandes
und erraten dieses. Dafiir kdnnen
die gesammelten Landername
aus dem Einstieg genutzt werd
Im ndchsten Schritt koén-
nen Sie die SuS bereits bekannte

ten von Englisch als
SuS auch g )

und begriinden, beve
lenum vergleichen.

Losungen ents
i Abla
s die @ ie

sammeln lassen und
Vorwissen aktivieren.
wird dann in Einzela

Degeistern.

Worksheet 3:
Start a Fan Club

Gibt es keine Doppelstunde, emp-
fiehlt es sich, Worksheet 3 fiir eine
zweite Stunde zu nutzen.
Schreiben Sie fan clubs an
die Tafel und lassen Sie die SuS
einige Beispiele nennen. Tei-
len Sie anschlieBend die Klasse
in Kleingruppen (3—4 Personen)
und lassen Sie sie die Ubung 1 dis-

ngen 2 und 3 erstellt
rt jede Gruppe einen
club zu einer selbst-
Aktivitdt oder einem
Team. Betonen Sie, dass es ledig-
ish um etwas gehen soll, das sie
ressiert oder begeistert. Mit-
hilfe der Leitfragen in Ubung 2
werden zundchst Kernaspekte
dieses Fanclubs erstellt, die auf
separaten Zetteln notiert und
visualisiert werden. Unterstiitzen
Sie bei Bedarf in dieser Phase.

Auf Grundlage der Notizen er-
stellen die SuS anschlieend ein
Plakat. Daflir kann entweder ein
A3-Blatt oder digitale Tools ge-
nutzt werden. Die Plakate sollten
deutlich machen, worum es in
dem Club geht und was sie dort
tun, wie der badge aussieht und ob
es ein Motto oder einen nickname
gibt. Gestalten Sie die Prasen-
tation als ,Jahrmarkt®. Jeweils
die Halfte der Gruppen betreut
und bewirbt einen Stand zu ihrem
Fanclub (samt Poster), wahrend
die andere Halfte die Stande be-
sucht und Fragen stellen kann.
Anschliefend werden die Rollen
gewechselt.

Stundenabschluss

Nach dieser Phase schreiben die
Lernenden an ihrem Platz auf
einen Zettel, welchem Fanclub
sie am ehesten beitreten wiirden
(auBer ihrem eigenen) und be-
grinden diese Entscheidung. Sie
konnten diese Zettel einsammeln
und den Fanclub mit den meisten
neuen Mitglieder als Sieger kiiren.

Credits: Master1305 (fans) | stock.adobe.com




World Cup Fever

Fan Vocabulary

(] o a Look at the flags and discuss with a partner. Name the countrie
What do you know about each country? What do they have in com

ss the country.

=— mascot badge nickname chan

+ Have you ever at for? D es your team have a nickname,
Q badge or a mascot? What are they?

* Do you supp
Q Can you say any sports chants or club mottos?

What does

& A3\
A * s\
g | Ay
X/ ——
South Korea Senegal Australia Spain

t one of the World Cup countries. Do some online research and
. Then share what you discover with another pair.

Team badge: \

Team mascot/nickname:

)

(S) e-practice ) teach. 02/2026 © HELBLING

(gate with motto), RTimages (football kit), 23arjuna (KFA badge, Spain badge), w 0 R K S H E E T @

Credits: Cali6ro (flags), Parilov (trophy), fish studio (crowd), Jacob Lund (crowd chanting), Armagadon (football badge), Victor Velter (mascot), AGIF (red devils), Sonny Vermeer
Poetra.RH (Senegal football badge), carnsitr (Australia football badge) | shutterstock.com; aneduard (football) | stock.adobe.com, Amos Spike (background) | dreamstime.com
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World Cup Fever ‘® {_:
@ Fans around the World E

i) a Listen to five teenagers from World Cup countries.
Write the names under the correct pictures.

ET

»

WORKSHE

kpro (black star), lemono (supporters cheering) | shutterstock.com

(rugby), creati

~
D N
My

more than one team.

another sport is more popular in their country.

o g A WN =

o something else during the World Cup.

Iks about another sports tournament.

says how people will celebrate if their team wins a match.
's friends might not be able to watch the matches.

thinks people should visit their country. -~ _—

ith{{ partner.

U
o
*

Wh f the speakers in Q are you most similar to? Why?
watch the World Cup? Why (not)?

Credits: Riyadbro700 (hands), Microone (scarf, horn, red finger), Andrey Danilov (clock), Simon Dannhauer (beach), Marek M (darts), Peopl

Which teams will you watch? Why (not)?

&

28 teach. 02/2026 © HELBLING §) Differenzierungen (S epractice )




World Cup Fever

Start a Fan Club

(J] o a Work in small groups. Look at the names of five fan clubs and s

The Go
iE SHRED SQUA“ Gettel tarists

FISHING FANS

TOREVER wifties

in Style

b Read about two of the fan clubs and say which so ore fun. Give reasons.

THE SHRED SGUAD

The Shred Squad is a club for people t
snowboarding. Our mascot is a snow
a snowboard with a blue and white scarf.
of us in the club enjoy winter sports because
they are exciting and fun. We sngwboard,
practise tricks together and m
We also have trophies for the peo
the best trick and biggest ju

Swifties in Style is a Taylor Swift fan club with
ies! Our mascot is a cat
and our colour is purple

). We all love her music and
ing her songs and invent new

! o make friendship bracelets
hare them when we go to
certs all over Europe!

rl

Taylg

Swifties in Style ——

u want to start own fan club. It could be connected to

(] o Work in small groups:
i or hobby ach other the questions and talk about

a specific tea
your fan club.

BOOK BESTIES PRESENT

o you do at the club? What do you
do you like being in the club?

; do you enjoy doing together?
: What do you do when something special ° H
0 you have any special dances or actions?
5 do you celebrate? w

e Create a poster and ask people to join your fan club!

teach. 02/2026 © HELBLING
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Credits: Graphicooks (book club poster) | shutterstock.com
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Credits: Aflo Co. Ltd. (Blackpink) | Alamy Stock Photo; Kseniia Dizdar (music) | shutterstock.com

Yulia Jory

Eintauchen in ein oscarpramierte:
Musik- und globales Fankulturnhanc

9

Schiilerinnen und Schiiler lernen die W K-Pop durch das Anhoren
eines Podcast kennen und erstellen einen'® bn liber ihre Lieblingsstars
aus dem K-Pop oder eine deren Musikgenre ihrer Wahl.

ands wie BTS und Black-
B pink fiillen Stadien welt-
weit, ,,Golden, der Titelsong
des erfolgreichen Animations-
films KPop Demon Hunters, stand
nicht nur wochenlang an der
Spitze der Charts, sondern ge
wann 2026 auch den Oscar
den besten Song. K-Pop ist a 3 n! — “Table for
GroRe aus der heutigen P Iohnny Cash -
tur nicht mehr wegzu on Blues

In dieser Unterricht liott — “Get Ur
setzen sich die Schilerinnen
Schiiler mit K-Pop
Musikgenres aus
nieren ihr Horvi

ii — “Levels”

ivieren Sie Vorwissen iiber
usikgenres, die im Worksheet 1
iter beleuchtet werden.

Erarbeitung
und Sicherung

I Auf der (€ZONE ) finden Sie:
@ (&) oifferenzierungen ): Worksheet 2

(basic & enriched)
(9 e-practice): interaktive Ubungen

mit Klassenmanagement

rap, electronic dance music (EDM),

K SPEAKING | LISTENING

Jahrgangsstufen 0 e 0

@ Zeitrahmen:
1-2 Stunden

) Themen:
Musik und Musikgenres, Pop-
kultur, globale Trends, Fankultur,
Leben und Alltag eines K-Pop-
Trainees, Podcasts

(& Worksheets:
1: Music Genres
2: Inside K-pop
3: Music Stars
(LSsungen siehe S. 81)

HELBLING e-zone:
) Listen to This!
@ Audiotranskripte
@ differenzierte Worksheets
@ Worksheets als PDFs

@ e-practice

teach. 02/2026 © HELBLING 75
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Worksheet 1: Music Genres

Lassen Sie die Schiilerinnen und
Schiiler die Ubungen 1 und 2 zu
zweit machen. Vermitteln Sie bei
Bedarf vorab wichtige Vokabeln

vertieften Verstandnis und eine
personlichen Reaktion ibergehen.

Weisen Sie bei Aufgabe 1d
hin, dass ausschlie3lich der
gedanke erfasst werden so
len Sie dann die Aufnah

aus Aufgabe 2 (z. B. beat, impro-
visation). Ermutigen Sie die SuS,
ihre Meinungen zu begrinden (I  tige Antwort am besten passt.
think...isimportant in ... because ...). Spielen Sie f{j
Anschliefend kann das Spiel  Audio erneut a
bei Ubung 3 als kurzer Raum-
lauf (ca. 5 Minuten) in der Klas-
se durchgefithrt werden. Dabei  zulesen.
sollten die Lernenden in ganzen  ten zunj
Sdtzen sprechen und eigeneIdeen  im K
einbringen, um Musikgenres zu  Spielen
beschreiben. te der Aufnah larf noch
In Aufgabe 4 wird der musik- einmal ab.
bezogene Wortschatz aus der
Horiibung in Worksheet 2 einge-
flihrt. Vergleichen Sie die Aufgab
gemeinsam und stellen Sie ei
fache Fragen, um das Verstandni
zu iberpriifen (z. B. Can a trainee
usually do the job perfectly?,

kurz im Plenum, warum die

&
i ilerinnen

selbststan-
anschlieffend

gabe 5 zu zweit
' utigen Sie die Sus,
Dei der Beantwortung der Fragen
Grinde, Beispiele und Meinungen
anzufiihren.

Zusdtzliche Idee: Die SuS
konnten ein kurzes Interview mit
Minji nachspielen oder weitere
Fragen formulieren, die sie ihr
gerne stellen wiirden.

Worksheet 3: Music Stars

Durch ein Gruppenprojekt mit
miindlicher Prasentation werden
das Wissen der Lernenden zum
Thema gefestigt und gleichzei-
tig ihre Sprech-, Recherche- und
Kooperationsfahigkeiten weiter-
entwickelt.

flir das Projekt die
danach in Kleine
(3—4 Personen) ein. Er-
mutigen Sie sie, sich zundchst mit
hiedenen Stars auseinan-
zusetzen, bevor sie sich ent-
scheiden. Betonen Sie auch, dass
ihre Wahl ein beliebiges Musik-
genre reprasentieren kann.

Achten Sie wdhrend der Re-
cherchephase darauf, dass die SuS
zuverldssige Informationsquellen
nutzen. Regen Sie sie dazu an, sich
Notizen zu machen, anstatt ganze
Sdtze abzuschreiben.

Bei Ubung 3 steht die fliissige
Kommunikation mehr im Fokus als
die Fehlerfreiheit. Erinnern Sie die
Lernenden an das Podcast-Format
und helfen Sie ihnen bei der Rol-
lenverteilung. Alle sollten Sprech-
zeit im finalen Podcast haben.

Schlieflich horen sich alle
die Podcasts der jeweils anderen
Gruppen an, machen sich Noti-
zen dazu (z. B. zu Inhalt, Sprache
und Vortrag) und geben Feedback
(I liked ..., You could improve ...).
Lassen Sie ein paar Kommentare
im Plenum teilen.

Zusatzliche Idee: Veranstalten
Sie eine kleine Preisverleihung.
Die Lernenden stimmen iiber Ka-
tegorien wie most engaging pod-
cast, best teamwork oder clearest
speaker ab.

Stundenabschluss

Greifen Sie das Quiz vom Beginn
der Stunde noch einmal auf. Die
Lernenden sammeln hierzu wei-
tere Genres an der Tafel und spie-
len einen Song vor. Die Gruppe
muss wieder raten und ihre Ideen
begriinden.
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Credits: HMCreator (items), Sam the Leigh (fans) | shutterstock.com



,ﬁ @ Inside K-pop

Music Genres

(-)

o Write the music genre under each photo. There are two extra musi
What's your favourite genre and why?

electronic dance music (EDM) country rap

WORKSHEET

2 )
three features of the ones below you think a
1 (most important) to 3 (least important).

Easyto sing alongto
Strong beat
Beautiful voice
Improvisation

Lyrics have a clear messa

e
Difficult dance moves \\
(J] e Find a new partner. g game. Take Ibto describe and guess a music genre.
Use the feature wn ideas
Is it jazz?

h the underlined words in bold to their definitions below.

gether as if they were one person —they were really in sync.
ous K-pop bands, a few like BTS and Blackpink really stand out.
a tralnee but hopes to become a professional voice actor in the future.

reached number one in the music charts after only one week.

— a person who is learning the skills to do a particular job
- to be happening at the same time or to be in agreement

- lists of the most popular songs or albums in a country or worldwide

Credits: N-Focus 5 (music icons), sirtravelalot (jazz band), Christian Bertrand (rock band), Ben Houdijk (rap musicians), Sam the Leigh (K-pop group) | shutterstock.com

— to be different or better than others

)
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