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7APower words

 LESSON SUMMARY 
Students listen to an interview with an advertising 
executive and write a radio ad for a new product  
or service.

 LESSON OBJECTIVES 
	VOCABULARY	| Advertising
	 GRAMMAR	| Comparison
	 OUTCOME	| Write a script for a radio ad

 LESSON PATHWAY 

Learn vocabulary about advertising

Listen to an interview with an advertising executive

 WORD MAKER The suffix -ie

Study grammar for comparison

 PAIRWORK What am I comparing?

Write a script for a radio advertisement

Read their ads to other students

 VOCABULARY || Advertising

1.	 Tell students to look at the photos and title of the 
article and ask them what they think the article is 
about. Elicit some ideas. 

	 Then ask students to read the article quickly and 
tell you if their predictions were correct. Then 
tell them to read it again more carefully and then 
discuss the questions. Afterwards, ask some 
students to share their ideas with the class.

2.	 This exercise encourages students to share what 
they already know with other students and 
to guess meaning from context. Ask them to 
complete the matching exercise and then check 
answers. Then ask them to discuss the meaning of 
the other words in italics and check answers (note 
that the Language studio activity has definitions 
for these words). You could also teach students 
the popular acronym BOGOF (buy one, get one 
free). 

	 To start the next part of the exercise, say: Close 
your eyes and try to remember all the advertising 
you saw on your way to class today. Think of all the 
places you might have seen ads – on your phones, 
billboards, transportation. Tell them to open 
their eyes and do the exercise in pairs, and then 
put them into groups of four to share their lists. 
Check ideas after they have finished and ask: So, 
how saturated with ads are we? and have a quick 
discussion.

BUSINESS
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7A
	 Direct students to the Language studio on p128 

to complete the exercise. Encourage them to do 
it from memory without looking at the article, 
working in pairs to recall the vocabulary. Check 
answers and go over the pronunciation of any 
problematic words. 

3.	 Put students into groups and ask them to discuss 
the questions. Ask some students to share what 
they spoke about with the class.

ANSWERS 

1.	 1 It says that we can’t escape it – whatever 
activity we’re involved in, advertising is 
present. The idea is emphasized by the long 
list of examples.

	 2 Without advertising, companies couldn’t 
make money. Without advertising, the 
websites we enjoy wouldn’t be free.

2.	 A transit ads  B telemarketing  C billboards   
D sponsorship  E freebie

 LISTENING || 

4. 	 27  Tell students they are going to listen to an 
interview with someone working in the advertising 
industry. Play the audio and ask them to discuss 
the questions. Check answers, writing some 
answers for question 3 on the board. 

	 28  Play the rest of the interview and tell 
students to write down Chandra’s words. Ask 
them to compare notes, then check answers. 

5.	 Ask students to complete the exercise and 
then play the interview again so they can check 
answers. Go over answers on the board. 

6.	 WORDS IN CONTEXT  Tell students to read the words 
and phrases alone, using the transcript on p160 for 
extra support if needed, and then ask them to 
discuss their ideas in pairs. Check answers with 
the class. Draw attention to the very latest in 
sentence 3 and elicit its meaning (the newest 
product available). Give students time to write 
their favorite phrases in their notebooks.

EXTRA ACTIVITY Now students have just passed 
the halfway stage in the book, tell them to 
review their notes for words in context, which 
they should have built up over the first six units. 
Ask them to refer to their notes and test each 
other’s memory on the meaning of some words 
and phrases. 

7.	 Ask students to refer back to Exercise 4. Elicit an 
example of a word and then put them into groups 
to complete the task. After they have finished, ask 
someone from each group to share their ideas 
with the class. 

 WORD MAKER || The suffix -ie 

Read the information and ask students if they 
know any other words ending in -ie. Write them on 
the board and elicit example sentences to clarify 
meaning. Direct students to the Language studio 
on p128 to complete the exercise. Check answers.

There are extra activities based on this audio in the 
e-book+.

ANSWERS

4.	 1 She’s an ad exec (executive). 
	 2 the importance of choosing the right words 

in advertising 
	 Chandra’s 14 words: easy, save, free, now, 

new, unique, safe, guarantee, proven, results, 
health, discover, love, you 

5.	 a now  b safe  c results  d easy  e proven   
f discover  g new  h you  i save  j love  k free   
l health  m unique  n guarantee

6.	 1 feature that makes it easy to sell
	 2 getting immediate satisfaction 
	 3 looking everywhere for / searching for
	 4 the greatest (to emphasize how important 

it is)
	 5 the best / the most important

 GRAMMAR || Comparison

GRAMMAR BOX Note that students will probably 
understand grammar for comparison, and that 
this is a review activity which helps students 
explore what they already know. 
Ask students to complete sentences a-f 
individually so you can monitor and assess their 
current knowledge. Check answers and clarify 
any doubts about grammar (form and meaning). 
Answer questions 1-3 with the whole class using 
the board.

There is more information on comparison in the 
Language studio on p144. 

8.	 Tell students to read the text quickly before 
they do the grammar exercise. Ask: Who is the 
text directed at? What is it telling the reader? 
(it’s directed at customers in a store and it’s 
announcing improvements). Then ask them to do 
the exercise and compare answers with a partner 
before you check with the class. 

ANSWERS

GRAMMAR BOX: a) ever  b) better  c) even   
d) from  e) easier  f) as

	 1 than ever, so much the better, much
	 2 different from, as
	 3 the more … the easier
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8.	 1 than  2 very  3 the less  4 even  5 as   
6 Fewer  7 much  8 from

	PAIRWORK 7A What am I comparing?
	 If students can’t use the App, you can make black-

and-white copies of the activity on p177 of this 
book, or download it from Helbling e-zone and 
print it in black and white or color. 

	 In this pairwork task, students take turns 
comparing two things, speaking for only one 
minute, while their partner works out what 
they are describing. Demonstrate the activity 
by comparing two things that are not on the 
students’ lists. Speak for one minute, being careful 
not to mention the two things explicitly, and then 
ask: What two things am I comparing? Have you 
got any questions for me so you know you are 
correct? As students do the task, monitor to listen 
for good language and errors. Go over these after 
they have finished.

 WRITING & SPEAKING || 

9.	 Ask: Do you listen to the radio? What kind of ads 
do you hear on the radio? What are the benefits 
of radio ads? What makes a good radio ad? Write 
a few of their ideas on the board and explain the 
task. Give them time to think about what they 
might talk about and then put them into pairs 
to write and practice their ads. Remind them to 
focus on their pronunciation and to use pausing, 
emphasis, and intonation to make their speech 
clear and interesting. 

	 Then put pairs together into groups of four or six 
so they can read each other their ads. Afterwards, 
ask: Did you guess the product or service? Who 
had the most persuasive ad? Why? 

There is further practice on p37 of the Workbook. 
Use the Cyber Homework for 7A as extra practice for 
your class. 

 LESSON TRANSCRIPTS || 

27  7A, Exercise 4, Part 1

Mason: It’s almost eleven o’clock and the time for the 
latest headlines from the newsroom. But before 
we take a break, let me just look ahead to my next 
guest this morning. Her name’s Chandra Patel, she’s 
an ad exec, and she’s going to be talking about the 
importance of choosing the right words in advertising. 
So if you’re about to make your mid-morning coffee, 
here’s a question for you. What do you think are the 
most powerful words in advertising? To find out, listen 
in after the news. 

28  7A, Exercise 4, Part 2

Mason: Welcome back. Chandra, thanks for coming to 
talk to us again. 

Chandra: It’s always a pleasure.
Mason: Chandra, let’s launch straight into your list.

Chandra: OK. And these are in no particular order except 
for the last one. First one up is easy. Why? We all 
lead busy lives, so if a product is easier to use than its 
competitors, that’s a strong selling point. 

Mason: Makes sense.
Chandra: Next up are save and free. Even the wealthiest 

amongst us like a good deal, and who can say no to a 
freebie? It’s why phrases like “buy two get one free” 
are used as often as they are. They tell us we’re going 
to spend less of our hard-earned cash. And you can 
save time too. And help save the planet – something 
more people than ever are taking into account.

Mason: Definitely.
Chandra: Three interconnected words next – now, new, 

and unique. We live in a world driven more and more 
by instant gratification, so now has a lot of power, 
especially if you can add a sense of urgency with 
phrases like “Only three left” or “Offer ends midnight.” 
As for new, research suggests that the pursuit of 
novelty is a deeply rooted human need, and some 
consumers are on the lookout for the very latest of 
everything. So new sells. As does unique. It tells us this 
product is different from all its competitors.

Mason: What’s next?
Chandra: Four words that sort of work together. Safe, 

guarantee, proven, and results. All four make a strong 
appeal to basic human instincts – the need to avoid 
danger and uncertainty. So anything that promises to 
keep you and your loved ones safe is going to sell well. 
And if that safety pledge comes with a guarantee, the 
promise to repair or replace faulty goods, so much the 
better. Ads will often guarantee results too, reassuring 
us that our purchase will live up to expectations. 

	 It’s a claim you can make even stronger by offering a 
refund if the customer isn’t fully satisfied. We also like 
it when results are proven. Think of laundry detergent 
and toothpaste. Proven suggests results that are 
backed by science, helping customers to overcome 
their doubts about trying a new product. It’s why 
customer reviews and testimonials play such a big role 
in advertising – it worked for me, it’ll work for you!

Mason: Are we at number one yet?
Chandra: Not quite. But there are just three words to 

go, one of which is health. Our health is of the utmost 
importance to us, the one thing we value when all else 
fails. And healthy living has grown into a shared goal. 
Just look at the array of healthy food products out 
there! 

Mason: Right!
Chandra: And then there are the words discover and love. 
Mason: So love isn’t number one? 
Chandra: No, but it’s almost as powerful. Love connects 

with our emotions, and the more advertisers can 
appeal to our emotions, the easier it will be to get us 
to buy on impulse. As for discover, it’s a great word 
for millennials who value experiences more than 
possessions. But it appeals to anyone who would like 
to break free from the routines in their life and try 
something different. 

Mason: Before you tell us the number one word, let’s take 
a look at what our listeners are saying on social media 
… a lot of them chose the same word as I did – love. 

Chandra: The number one word is in fact you.
Mason: You. Of course.
Chandra: You is the ultimate marketing power word. 

It appeals directly to the person at the center of 
your universe. We all want things made just for us, 
taking our needs into account. And you – or your – 
emphasizes feelings of ownership too. It’s why my gets 
used so much in brand names.

Mason: Chandra, that was fascinating. And listeners, let’s 
hear from any of you who think their words have been 
overlooked. And Chandra, I hope you’ll come back 
again soon.

Chandra: I certainly will. 
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 LESSON SUMMARY 
Students discuss euphemisms, read an obituary 
for Carrie Fisher, and then write an obituary for 
someone.

 LESSON OBJECTIVES 
	VOCABULARY	| Euphemisms
	 OUTCOME	| Write an obituary

 LESSON PATHWAY 

Learn vocabulary about euphemisms

Discuss how euphemisms are used

Read an obituary for Carrie Fisher

Write an obituary

 VOCABULARY || Euphemisms

1.	 Books closed, write euphemisms on the board 
and ask students what they are. Encourage them 
to look it up if they don’t know. Books open, read 
through the exercise, directing students to the 
cartoon. Tell them to discuss the questions and 
then check ideas with the class. 

2.	 Encourage students to make guesses in their 
pairs using the context of the sentences. Then 
they complete the matching exercise on page 168 
to check their answers. Go through the answers, 
noting that make you redundant is also possible 
for sentence 5, and for sentence 10 we can also 
say did time. Ask: Do people use euphemisms 
in your culture? and elicit an example. Then tell 
students to discuss the questions in groups of 
three or four. Afterwards, ask some students to 
share ideas with the class.

	 Direct students to the Language studio on p129 to 
complete the exercise. Check answers.

EXTRA ACTIVITY Ask students to try to translate 
some of the euphemisms in Exercise 2. Write 
some of them on the board and see if the class 
agrees on the translation. Ask: Can we translate 
euphemisms easily? Why or why not? Encourage 
them to think about the connection between 
language and culture, and how sometimes it 
might be hard to translate things literally, due to 
cultural references. 

ARTS & 
ENTERTAINMENT
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ANSWERS

1.	 1 The euphemism is “with great potential.”
	 2 It means that actually a lot of work is 

needed to make the studio apartment 
suitable to live in.

2.	 1 toilets  2 unemployed  3 lying   
4 personal conflicts  5 fire you  6 died   
7 isn’t good enough  8 not young anymore   
9 a visit to the toilet  10 spent time in prison

 READING & SPEAKING || 

3.	 Books closed, ask students if they have heard of 
Carrie Fisher and elicit a few facts about her.  
Books open, ask students to looks at the photos 
on p65 and fill in the gaps individually.

	 Then ask students to compare their answers 
for the headings and then read the obituary to 
check their ideas. You don’t need to do detailed 
feedback here, just have a brief discussion. 

4.	 This exercise asks students to summarize the 
obituary and pick out key information. Make 
sure they are clear that they can only write one 
paragraph (about 100–150 words). 

	 Tell students to make notes and monitor to help 
with ideas and language. 

	 Put them into pairs to discuss and then have a 
short class discussion about what to include. You 
could write some bullet points on the board or 
create a mind map to illustrate the key points. 
There are no right or wrong answers here. 

5.	 WORDS IN CONTEXT  Direct students to the words in 
bold in the obituary and ask them to complete the 
exercise in pairs. Check answers with the class and 
ask students to make some sentences using the 
words in a way that will help them remember the 
meaning. Ask some students to read these out 
loud to the class. Remind students to record new 
vocabulary they want to remember in their 
notebooks.

6.	 Put students into groups of three or four and ask 
them to discuss the questions. Ask them to think 
of examples and reasons for their opinions. 

	 Then ask some students to share interesting things 
their groups discussed with the class and have a 
whole-class discussion.

There are extra activities based on this article in the 
e-book+.

ANSWERS

3.	 The completed heading:  Best remembered 
for Star Wars, she later became a successful 
writer.

5.	 1 self-deprecating  2 unfiltered  3 high-profile   
4 outspoken  5 curated

	 Suggested answers:
	 tributes – words that show your respect and 

admiration for someone
	 poured in – arrived quickly and in large 

numbers
	 Hollywood royalty – the most famous 

Hollywood celebrities
	 propelled – pushed someone suddenly into a 

situation
	 testament – proof (of)
	 advocate – someone who publicly supports 

something

 SPEAKING & WRITING || 

7.	 Say to the class: Do you know anyone else 
famous like Carrie Fisher, who you admire or 
find interesting? You now have the chance to 
write their obituary! Ask some students to share 
examples and ask: Why do you admire that 
person? Have a short discussion and then tell 
students to read through the instructions and 
make notes, then share ideas and advice in pairs.

	 Then tell students to write their obituary. They can 
refer to the article about Carrie Fisher for help. 

EXTRA ACTIVITY Encourage students to read 
each other’s obituaries and talk about them.  
For example, they could avoid using the person’s 
name in their texts; other students have to 
read the obituary and guess who it is about. 
Alternatively, they could write their texts at 
home and share with their classmates to get 
some feedback and comments. They could 
also write this collaboratively, using a shared 
document online. 

There is further practice on p38 of the Workbook. 
Use the Cyber Homework for 7B as extra practice for 
your class.
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 LESSON SUMMARY 
Students read about motivation, watch or listen to a 
video of an interview with a psychologist, talk about 
life experiences, and share regrets. 

 LESSON OBJECTIVES 
	VOCABULARY	| Phrasal verbs: Life experiences
	 GRAMMAR	| The unreal past
	 OUTCOME	| Talk about regrets

 LESSON PATHWAY 

Speak about motivational quotes

Watch or listen to an interview with a psychologist

Learn phrasal verbs about life experiences

Study the unreal past

Talk about regrets

 READING & SPEAKING || 

1.	 Put students into pairs to discuss the quotes. 
Monitor and help with language and ideas and 
then get feedback on the task briefly. 

	 Then refer students to the image at the bottom of 
the page and ask: What do you think this is trying 
to say? Then ask students if they have read any 
other inspirational quotes, or self-affirmations as 
they are sometimes called. Ask if they think these 
types of quotes and statements can help us reflect 
and feel better. Ask students to share any quotes 
they know with the class and write some of the 
more popular ones on the board. 

There are extra activities based on these quotes in the 
e-book+.

 VIDEO || Watch and listen

2.	 In this activity, you can use the Studio Views video 
or audio resources. Explain that in this discussion 
Isabella and Liam are speaking to a psychologist, 
who is talking about regrets. Ask them to read the 
topics and discuss the question in pairs. 

	 13  29  Read the instructions with the class 
and play the video or audio. Repeat it if students 
want to watch or listen again and then check 
answers. 

STUDIO VIEWS
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3.	 Ask students to read the questions 1-7 and discuss 

with a partner whether they think they are true 
or false. This will help them share information, 
recall details, and predict content. Play the video 
or audio and afterwards give students time to 
confirm their ideas with their partner and share 
what they understood. Then check answers. 

	 Students then discuss the final question of the 
exercise in pairs or as a class. 

4.	 WORDS IN CONTEXT  Ask students to answer the first 
set of questions in their pairs so they can share 
knowledge and then check answers. 

	 Students can then discuss the next questions in 
pairs too, to respond to the interview. After they 
finish, ask: What other advice did you think of? 
and share ideas with the class. 

ANSWERS

2.	 career choices, education, parenting conflicts, 
relationship decisions, self-improvement

	 Education is the number one regret in the 
West.

3.	 1F Most people say they regret the choices 
they made regarding education.

	 2T 
	 3F Most regrets focus on things people could 

have done (but didn’t), rather than the things 
they actually did.

	 4T  
	 5F Many people would rather have lived a 

different life. 
	 6T  
	 7F Regret is a negative emotion in many 

respects, but it can have positive outcomes.
	 Older people tend to have more regrets and 

dwell on them. Many think about how their 
life could have been different. For younger 
people, regret is more positive as it can help 
them change their lives.

4.	 1 riddled with guilt, full of guilt, (patients) often 
feel very guilty

	 2 doing something they don’t feel comfortable 
with (e.g., giving a presentation to a large 
group) or trying something they haven’t done 
before (e.g., an extreme sport)

	 3 obvious because a lot of people say it

 VOCABULARY || Phrasal verbs: Life experiences

5.	 Tell students to read the verbs in pairs and 
discuss whether they know them. Then ask them 
to read the dialogues and complete the exercise 
individually, and afterwards compare ideas with 
their partner. Check answers with the class. Note 
that the answers to 8 and 9 are similar, so clarify 
the difference: dwelling on can be thinking or 
talking; going on about is talking only (which is 
apologized for here).

	 Then ask students to discuss who is speaking in 
each dialogue so they can speculate further on the 
context and understand the meaning fully. Check 
ideas with the class (see suggested answers in the 
answer key).

	 Then ask students to discuss the questions 1-4.
	 Direct students to the Language studio on p129 to 

complete the exercise.

ANSWERS

5.	 1 weighs on  2 live up to / measure up to   
3 stand up to  4 move on  5 branch out into   
6 creeping up on  7 lighten up  8 dwelling on   
9 going on about  10 revel in  11 chicken out 

	 Suggested answers:
	 1 Two colleagues are talking at work. One has 

made a mistake and the other is comforting 
or reassuring them.

	 2 Two friends are talking. One is worrying 
about their relationship with their father and 
the other is giving advice.

	 3 Two business partners are talking. One 
is suggesting a new idea and the other is 
feeling uncertain about it.

	 4 Two friends are talking. One is advising the 
other to stop thinking about the past and the 
other is apologizing.

	 5 Two friends are talking. One is backing out 
of an extreme sport and the other is trying to 
make them change their mind.

 GRAMMAR || The unreal past

GRAMMAR BOX Tell students they are going to 
review how to use conditionals. Ask them to do 
the exercise in pairs, and then check answers 
with the class. Try to encourage peer-teaching 
where possible. 

EXTRA ACTIVITY Include this drilling activity 
to increase students’ fluency when saying 
conditionals in the past. Student A reads the first 
half of a conditional sentence in the grammar box, 
and their partner finishes the sentence without 
looking at the book. Give them a couple of 
minutes to study the book before they start. Then 
tell them to swap roles and repeat the activity. 

There is more information on the unreal past in the 
Language studio on p145.

6.	 Ask students to look at the example and then 
write their own sentences, using the examples 
in the grammar box to help them, as well as the 
Language studio. Tell them to read their partner’s 
sentences and check their grammar, correcting 
where they see mistakes. Monitor and help. Then 
ask them to talk about the sentences they wrote. 



104

7C

TEACHING TIP Write one or two unreal past 
sentences on the board about regrets from your 
own life to lead into the next activity.

ANSWERS

GRAMMAR BOX: 1 b, c, d  2 a, e, g  3 f  4 a

 SPEAKING || 

7.	 Tell students that the goal here is to try to use the 
grammar in their speaking. Make sure they are 
clear on the fact they can share whatever they feel 
comfortable with, whether serious or not. Point 
to the example sentence in Exercise 6 and tell 
students to ask you some questions to find out 
more information, e.g., Why would you have been 
happier? Answer the questions using the unreal 
past phrases in the speech bubbles if possible. 

	 Direct students to the topics in the box and give 
them one minute to think of what they will talk 
about. Encourage them not to write anything 
down. Then put them into pairs or groups of three 
and ask them to share experiences.

There is further practice on p39 of the Workbook. 
Use the Cyber Homework for 7C as extra practice for 
your class.

 LESSON TRANSCRIPTS || 

13  29  7C, Exercise 2

Isabella: I wish I could get out of the habit of second-
guessing important decisions. It’s an extremely bad 
habit.

Liam: Umm, yes, it is. 
Isabella: Do you have any regrets?
Liam: Well, I’m already regretting not having breakfast 

… No, seriously, I’m not really a regrets kind of guy. 
All those should have dones and could have dones 
… that’s just not me. But maybe one thing, I might 
have mentioned it before … I was offered a tennis 
scholarship after college, but I turned it down. If only 
I’d accepted it, I could have taken part in Wimbledon 
instead of just watching it on TV!

Isabella: Liam. Please don’t go on about that again. 
Remember: If you’d done that, you wouldn’t have 
become a TV host – and you wouldn’t be here working 
with us! … Matthew, what can you tell us about the 
most common regrets?

Matthew: Well … research has shown that it’s usually 
career choices, relationship decisions, parenting 
conflicts and self-improvement that cause the most 
“What if I’d done that differently” reactions. But the 
number one thing that most people say they regret 
… and I’m talking about research done in the Western 
world … is the choices they made regarding education. 

Liam: Hmm. Do you mean people regret not working 
harder at school?

Matthew: Err … In some cases, yes. But people often 
wish they’d chosen different subjects. Their subjects 
might have got them a good job, but they aren’t really 
passionate about their work. Or they think “Supposing 
I’d had the courage of my convictions and not listened 
to other people” – many people live somebody else’s 
life and not their own. Having said that, I think young 
people today are better at following their dreams – if 
they have the right opportunities, of course.

Isabella: But isn’t it true that people usually regret the 
things they didn’t do, you know like Liam’s tennis 
scholarship … er … things people could have done … 
rather than the things they actually did?

Matthew: Yes, that’s, that’s usually the case. People tend 
to have an ideal view of themselves, which is usually 
impossible to measure up to. Well, in a recent study 
by Cornell University, 72% regretted that they hadn’t 
lived up to their own expectations. Well, older people, 
in particular, as the years creep up on them, let regrets 
weigh on them. They tend to dwell on what might 
have been if they’d taken a risk or if they had stood up 
to somebody in a particular situation. Many of them 
would rather have lived a different life.

Isabella: Now that really is depressing! … Regret can also 
intensify into anger and guilt, right? 

Matthew: Yes, it can – yes, this is usually the case with 
people who feel they have made an error. In my 
work as a psychologist, I see a lot of patients, mostly 
middle-aged, who are guilt-ridden because they 
weren’t around when a loved one passed away. I also 
see a lot of patients who are angry with themselves 
for chickening out of something they really wanted to 
experience but didn’t because they were worried about 
stepping out of their comfort zone.

Liam: So what you’re saying is that regret is a really 
negative emotion.

Matthew: It is in many respects, but it can actually be 
used in a very positive way.

Liam: It can? 
Matthew: Yes, it allows us to process a situation and 

then change our behavior – or move on. Well, for 
example, a lot of people wish they hadn’t lost touch 
with friends or regret not expanding their social circle. 
But once you’ve recognized that, then you can make 
an effort to renew or maintain a friendship – or branch 
out and make new friends. Well, for younger people 
in particular, it can be a motivator, … even a game-
changer if taken seriously.

Isabella: Yes, I can see that. Er … so, Matthew, what would 
your advice be to people who want to avoid having 
regrets?

Matthew: Well, it sounds trite but … just live in the 
present. Don’t be always worrying about the past or 
looking to the future. Lighten up, take risks, and just 
revel in living life to the full.
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 LESSON SUMMARY 
Students discuss businesses and services they could 
set up in their local area and then create a pitch and 
deliver it to the class. 

 LESSON PATHWAY 

Speak about local businesses and services

Brainstorm ideas for setting up a new business

Watch a video of a business pitch

Study language for making a pitch

Practice sentence stress

Prepare and deliver a business pitch

 GET READY || 

1.	 Direct students to the lesson title and ask: What is 
a pitch? (a short sales presentation for a business 
idea). There may be a TV show about this that 
you can refer to. Explain to students that they 
are going to deliver a pitch, but first they need 
to think of some ideas and learn some language. 
Put them into groups and read through the 
instructions. Give them some time to think of 
ideas. 

2.	 Ask students to look at the speech bubbles 
on page 168 and suggest what might go in 
the gap for the first one (suggested answers: 
better options for buying healthy food, more 
varied restaurants, co-working spaces, allotment 
gardens, places you can rent tools and household 
equipment). Tell them to work in their groups to 
write ideas for each speech bubble. Monitor and 
help with language and ideas. 

 WATCH || 

3. 	 14  Direct students to the video still and tell 
them they are going to watch a business pitch. 
Play the video and ask students to answer the 
question. 

	 Tell students they are going to watch it again and 
this time they have to think about how persuasive 
the speaker is. Play the video again and ask 
students to discuss the questions in pairs. Ask the 
class: Were you convinced by her pitch? 

ANSWERS

3.	 Business idea: to set up a community dining 
room 

	 Goals: 1 provide a healthy meal for busy 
people with long working hours,  2 provide 
companionship / community connections 
across generations

 ANALYZE || 

4.	 Ask students to look at the headings for each 
section in the table. Ask: Did you notice Lucy 
doing these things in the video? Then tell students 
to complete the exercise. 

	 After students have compared their answers in 
pairs, check answers. Remember that there are 
two extra headings.

5. 	 30  Write I’m going to revolutionize ... on the 
board, and ask students to predict which word 
is stressed (revolutionize, with the underlined 
syllable carrying the main stress). Encourage them 
to read the phrase aloud to figure it out. Then 
tell them to underline the main stress in pairs. To 
check answers, tell students to listen and play 
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the audio. Give them some time to change any 
sentences they think are wrong. Explain that we 
use sentence stress to help us sound convincing. 

	 Then ask them to listen again and say the phrases 
along with the audio. Then give them a minute or 
two to practice in their pairs. 

EXTRA ACTIVITY Tell students to act out the 
whole conversation using the transcript on p161. 
Ask them to focus on their pronunciation and 
their stress in key phrases. If they want, they 
could watch the video once more before they do 
this, to focus just on pronunciation. 

ANSWERS

4.	 1f  2e  3g  4a  5b
5.	 I’m going to revolutionize …

I’m excited to tell you about …
Imagine (a community dining room) … 
I envision / I envisage …
I have a strong track record of …
My key strengths are …
I am confident that …
What motivates me is … 
I plan to partner with …
This will set us apart from …
My larger dream would be …
In ten years I see myself …
Thank you for your attention.
I appreciate your time.

 REHEARSE ||   
6.	 Students can do their pitch in groups, individually, 

or in pairs. Regardless of this, they will use the 
ideas brainstormed in their groups in Exercise 1. 
Make it clear that the pitches have a time limit of 
two minutes, and they should be as close to two 
minutes as possible. Reassure students they will 
get plenty of time to prepare and practice their 
pitches. If they do it in groups, they can decide 
who speaks. 

	 Explain the task and give students time to create 
their pitch and prepare what they will say. Monitor 
and help with language and ideas.

	 Then give them time and space to rehearse their 
pitch. If they are doing this individually, you could 
pair them up to give each other feedback. 

	 Students could film their pitch at home. This 
means they might be more relaxed and able to 
re-record and analyze their pitches. If this is not 
possible, try and give them space in the school to 
do this somewhere quiet.  

	 Students should share their recordings. They 
could give their pitch to the whole class or do 
this in smaller groups to make it less intimidating 
and to take up less class time. Remind students 
to ask questions and quiz the presenters after 
their pitches. Try to make this as much fun as 
possible, to keep it light-hearted, but competitive. 
Volunteers could give their pitch in front of the 
videoscape, if you can project it in your classroom. 
Ask a few students whose pitch they think was the 
best and why. 

There is further practice on p40 of the Workbook. 
Use the Cyber Homework for 101 7 as extra practice 
for your class.

 LESSON TRANSCRIPTS || 

14  30  101 7, Exercises 3 and 5
See transcripts for 101 7, Exercises 3 and 5, on page 161 
of the Student’s Book.
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 LISTENING || 

3. 	 31  Write ASMR on the board and ask students 
what they think it stands for. Tell them it has 
something to do with relaxation and write their 
suggestions on the board, but don’t confirm if 
they are correct or not. Tell students they are 
going to listen to a podcast about ASMR. Ask 
them to read through the notes so they know 
what to listen for. Play the audio and ask them to 
complete the notes and then compare them in 
pairs. Check answers and ask: What do you think 
of ASMR? 

4. 	 32  Ask students to read the sentences and 
predict the answers, and then play the rest of the 
podcast. If you think your class will find this task 
difficult, play it twice: first to answer the yes / no 
questions, and again to make notes of the reasons. 
Ask students to share answers and try to complete 
the notes, then check answers.

5.	 WORDS IN CONTEXT  Tell students to read the audio 
extracts alone, using the transcript on p161 for 
extra support, and then ask them to discuss their 
ideas in pairs. Check answers with the class. Give 
them time to write their favorite phrases in their 
notebooks.

6.	 Ask students to discuss the questions. Afterwards, 
ask some students to share ideas with the class.

There are extra activities based on this audio in the 
e-book+.

ANSWERS

3.	 1 (autonomous) sensory meridian response 
	 2 a person who makes ASMR videos
	 3 a calming, tingling sensation which starts 

on your scalp and which moves down your 
neck and spine 

	 4 certain sounds, particular actions 
	 5 YouTube videos and ASMR audio streams
	 6 reduced heart rate, high levels of calmness, 

low levels of negative emotions like sadness 
4.	 1 No. The videos leave some people cold. 

Some people find it aggravating / react 
negatively.

	 2 Yes. No sooner has the listener heard a 
particular trigger, than they fall asleep.

	 3 Yes. The ASMRtists move between two 
microphones – to get the experience 
of surround sound, you need to wear 
headphones.

	 4 No. ASMR is a serious business. (It’s 
becoming quite mainstream, and used in 
music, films, and art.) 

	 5 Yes. Situations can be role-played in 
videos (with the ASMRtist pretending to 
do the action, like giving the listener a face 
brushing).

	 6 No. He says it doesn’t work for him (but he 
can see how it does soothe some people).

5.	 1 have no effect (indifferent) 
	 2 relax and calm down (positive) 
	 3 extreme happiness (positive), annoying and 

unpleasant (negative)
	 4 enjoyable (positive)
	 5 feel physically uncomfortable (negative)
	 6 makes you feel calm (positive)

 VOCABULARY || Onomatopoeic sounds

7.	 Tell students that the items in the box are typical 
things used in ASMR. Check they understand 
all the vocabulary and then ask them to do the 
exercise individually first, and then in pairs so they 
can share knowledge. Check answers. 

	 Then ask students to discuss the types of sounds. 
Check answers. 

	 Next, direct students to the word onomatopoeic 
and ask them if they have heard this word before. 
Explore this briefly, clarifying meaning, and tell 
them they are going to practice saying words 1-10. 
You could lead this as a drilling activity, or let the 
students experiment, now that they know the 
meaning of the words. Monitor and encourage 
them to play with the pronunciation and then ask 
some volunteers to say the words for the class.  
Finally, discuss onomatopoeic words in the 
students’ own language as a class and write some 
examples on the board. 

	 Direct students to the Language studio on p129 to 
complete the exercise. Check answers.

 WORD MAKER || Initialisms 

Review what ASMR stands for. Write the full version 
on the board and ask: Why is ASMR an example of 
initialism? Confirm ideas by reading the information 
together, then direct students to the Language 
studio on p129 to complete the exercise. Check 
answers, then ask students to take turns testing 
each other by reading out the abbreviations for 
their partner to say in full. 

ANSWERS

7.	 1 bubbles  2 paper  3 bell  4 surface  5 liquid   
6 materials  7 carrots  8 drink  9 coins   
10 noodles

	 1 dry  2 dry  3 metallic  4 dry  5 wet  6 dry   
7 dry  8 wet  9 metallic  10 wet




