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Grammar and vocabulary
Present simple and present continuous

Reading and listenin
g g 1. a Who says these sentences from the messages 2. a Complete Kylie’s email to her friend with the present

An exciting idea
1l.a "- Look at the photos of the boy and the girl. What can you remember about them?

- Y I
: - His/Her name’s ..

She had her
birthday party ...

i

He's scared of ...

3. a W01 Listen to Kylie and Connor. What does
she want to tell him?

b Compare your answers as a class.
2. Number the messages in the correct order.
b € W.02 Listen again. Complete the information in

(3 oK. The bowling alley tis. But don't be late. the pamphet.

Hey Connor! What are you doing? Are you busy?

Sr1ANton and HOUeE
O The skating rink — that's miles away. jumor Tenms competltmn
Let’s meet at the bowling alley. We
can have a game of bowling, too. ﬁ

RS

(" Youdothatall the time.

Brighton and Hove
Sports Center
1 15th to?  July

@] I can’t now. | want to tell you face to face.
Meet me at the skating rink in half an hour.

() 1 wontbe. I'm eaving now.
Gils'singles  Girl” doubles
Mixed doubles
Boys'singles  Boys’ doubles

D 1like to relax. What can | say?
Anyway, what do you want?

D I have something to tell
you. I'm really excited.

Entry fee
4 ly .
call® on (614) 394-0993 to register.
) Wel, tell me then. ——

- - e - - 2 ——
= s _ —

per person. Last date to enter

O 1m not doing anything special. I'm just
lying on the couch listening to music.

Welcome unit

The Welcome Unit is designed to review target
vocabulary and grammar from Options 1, 2, and 3,
but the language covered will be largely

familiar to students who have worked with

other courses. Students are also reintroduced to
Kylie and Connor, the characters who feature

in the video story The café in Units 1, 3, 5, and 7.

4[ Student’s Book page 6 }7

Reading and listening An exciting idea

Objectives: To reintroduce the students to Kylie and Connor;
to preview target grammar and vocabulary in context
Materials: images and videos of Brighton, U.K.

Baclkground notes

The popular seaside town of Brighton, which students
may remember from American Options 3, is an hour by
train from London. Many people live in Brighton and work
in London. Students may remember the famous traditional
pier and pavilion, as well as the modern i360 tower.
Brighton is also home to the world’s oldest aquarium,
which opened in 1872. It is now part of the Sea Life group.

WELCOME

b Match the sentences in 1a with the grammar

¢ Look at these pairs of sentences in 1a.

3. a Look at page 6. Find words for three places and label the photos.

b VB Discuss the questions. How many other places

and the conversation on page 62 Write K simple or present continuous form of the verbs.
(Kylie) or C (Connor). S > =] — X X
1. (C) rmjustlyingon the couchlistening tomusic. |\

2. D Dan Edmonds always wins this competition. N o B B B
1! 'm writing (write) to you with some big news —

ing?
3. 8 What are you doing? I've just registered for the tennis competition. Connor and
4. (] The tennis club opens tomorrow at 9 a.m. 2 (play) in the mixed doubles event.

5. () 1 don't want him to beat me again. I'm so excited. Connor * (play) really
6. ([ I'm going shopping with my mom at ten. wellso 14
7. () 'm not doing anything special.

8. () How much does it cost to enter?

(think) we have a good
chance. What 5 you 2 (think)
The competition & (start) on the 15th.
What 7 you (do) on that date?
Please ® (not say) you're busy. Come
and watch us. Anyway, | have to go. | °
(meet) Connor at the club in an hour and the bus

(leave) in ten minutes. Connor
n (not like) it when I'm late!

descriptions.

a (2) (J present simple (x2)
b D present simple negative
¢ () present simple question
d (J (] present continuous (x2) Love, kylie

e D present continuous negative PS. Hope you're well. | know you have exams next week,

() present continuous question butplease tellmeyou™ (ot
study) too much!

Which sentence in each pair is about the
future?

a Sentencesland6

b Sentences2and4

b Imagine you're Alex. Write a short reply to Kylie. Tell her:
o how excited you are for her.
* what you're doing on the 15th.
« what you're doing now.

Places

|

Which of these places do Which two are your
you sometimes go to? favorite places and why?
AL Pllislidlisadallul 158

| )

in a town can you name?

1. a r- Look at the photos of the boy and the girl.

What can you remember about them?
Ask students to tell you what they can remember about the
two teenagers. They look at the photos and the sentence
starters, and talk in pairs. If students didn’t do American
Options 3, ask them to describe the photos.

b Compare your answers as a class.
Ask students to share their ideas. See how much your class
can recall — prompt if necessary.
SUGGESTED ANSWERS: His name is Connor. Her name is
Kylie. They live in Brighton. Connor moved there last year.
They met at the tennis club. They went to a sculpture park,
had a walk in the countryside and went up the i360 tower.
Connor’s scared of heights.

2. Number the messages in the correct order.
Students should recognize bowling and skating from earlier
levels. Remind them that, in the U.K., distance is measured
in miles, not kilometers.

Establish that Kylie and Connor have sent each other text
messages. In pairs, students read and order them. Check
answers as a class.

ANSWERS: Readingdown: 9, 1, 3,8, 7, 10,4, 5,2, 6



Students could guess what Kylie might want to tell
Connor.

3. a ©W.01 Ljsten to Kylie and Connor. What does

she want to tell him?
Focus on the question and then play the audio. Students
listen and answer the question. Check answers as a class.
ANSWER: There’s a tennis competition that they can enter
together.

Audioscript p. 144

b © W.02 Listen again. Complete the information in
the pamphlet.
Use the pamphlet to check that students understand the
tennis vocabulary (singles, doubles, mixed doubles) and the
words competition and register.

Explain or elicit that they first need to think about what kind
of information is missing. Make sure they understand that
gap 5 will be a name. Play the audio for students to do the
task. They then compare answers in pairs. Check answers
as a class.

ANSWERS: 2. 20th, 3. £5, 4. 10th, 5. Emma

Students invent the conversation between Emma and
Kylie when she calls to register for the competition.

4[ Student’s Book page 7 H

Grammar and vocabulary
Present simple and present continuous

Objectives: To review the present simple and present
continuous tenses; to review words for places

1. a Who says these sentences from the messages
and conversation on page 6? Write K (Kylie) or C
(Connor).

Students use the information to do the exercise. Play the

conversation again if necessary or provide the audioscript.
ANSWERS:2.C,3.K,4.C,5.C,6.K, 7.C,8.C

b Match the sentences in 1a with the grammar
descriptions.
Write on the board I’m lying on the sofa and Dan Edmonds
always wins this competition. Ask students what the verb
tense is for each sentence, and ask them to make the
sentences negative and interrogative.

Students do the exercise in pairs. Check answers as a class.

Differentiation

For extra support, work with the whole class, looking at
each tense in turn.

For extra challenge, students write another sentence for
each grammar description.

ANSWERS: a.4, b.5,¢c.8,d. 16,e.7,f3

c Look at these pairs of sentences in 1a. Which

sentence in each pair is about the future?
Ask volunteers to read out sentences 1 and 6 from Exercise
1a. Elicit which sentence refers to the future. Do this again
with sentences 2 and 4. Recap that the present simple for
future is for timetabled events, e.g., shops opening, buses
leaving.
ANSWERS: a. 6, b. 4

2. a Complete Kylie's email to her friend with the
present simple or present continuous form of
the verbs.

Ask students to quickly read the email to find out what it’s

about (Kylie's telling her friend that she and Connor are

entering the competition).

Students do the exercise. Where a contraction is possible,
they should use that. They check their answers in pairs.
Then check answers as a class.

ANSWERS: 2. are playing, 3. plays/’s playing, 4. think,
5.do... think, 6. starts, 7. are ... doing, 8. don’t say,

9. ’m meeting, 10. leaves, 11. doesn’t like, 12. aren’t studying

b Imagine you’re Alex. Write a short reply to Kylie.
Students read the instructions and write a short reply
(60—80 words). Draw students’ attention to the verb tenses
needed. As they finish, put students into pairs to check each
other’s work. They should focus on the content required,
spelling and tenses.

3. a Look at page 6. Find words for three places and

label the photos.
Students look at the photos and label them.
ANSWERS: 1. bowling alley, 2. gym, 3. skating rink

b "B Discuss the questions.
In pairs, students ask and answer the questions.

Divide the class into teams. Say a place in town.
A student from each team writes the word on the board.
Award a point for each correct spelling.

Further practice:
e WB p.3 (see TB p. 165)

WELCOME



Listening and reading
A healthy diet
1. a W03 Listen to a phone conversation between Kylie

Grammar and vocabulary
Modal verbs of obligation

Food and drink

1. a Complete the sentences with the verbs. Use the 3. a Look at the dialogue on page 8. Find the

and Connor. What is Connor’s “terrible” news?
b 0 W.04 Listen again. Answer the questions.

1. Whoiis Olivia Watson?

2. Whyisn't Kylie worried about her?

3. What is Kylie and Connor’s “secret weapon”?

4. Why do they need to meet in the café?

2. a Read the dialogue. What does Kylie ask Connor to get her?

Connor HiKylie, sorry I'm late.

Kylie  Don'tworry about it. I'm just getting a bite
to eat. | didn’t have time for lunch at home.

Connor What's that you're eating? A burger and
chips!* Come on, Kylie. That isn't healthy.
We have to watch what we eat!

Kylie  Are you being serious?

Connor Of course I'm being serious. From now on,
| think we should only eat healthy food:
salad, pasta, fish. No more chocolate and
ice cream. And only drink water.
No more fizzy drinks.*

Kylie  It's the Brighton and Hove tennis competition.
It’s not Wimbledon. You need to calm down,
Connor. | have a very healthy diet, loads of
vegetables and fruit, but sometimes | like a
burger. What's the problem?

“BIE chips AmE fries
“BiE fizzy drinks AmE soda

*BrE mustn't AmE must not

Connor |just think for the next three weeks we ought* to
be careful what we eat. That’s if we really want to
beat Dan and Olivia.

Kylie  Of course | want to beat Dan and Olivia, but |
don't think a burger and chips is going to get in
the way of that. You mustn’t* get so stressed if
you want to win. We need to keep calm.

Connor |am calm. | just think ...

Kylie  We shouldn’t worry about the unimportant things.
We need to train, Connor. We need to practice.
We must play tennis after school every day. And
we need a plan. | watched Dan and Olivia playing
yesterday afternoon and | think | know what their
weaknesses are.

Connor What? What are they?

Kylie  Goand get me a piece of cake and I'll tell you.
You don’t have to worry — we can beat them!

. Complete the tennis club rules with modal verbs.

dialogue on page 8 to help you. words for food and drink and complete the

table.
don'thave  sheuld
must need  shouldn’t Healthy Unhealthy
food and drink food and drink

1. Ithink we should only eat healthy food.
alad burger

2. You to calm down, Connor.

3. We worry about the unimp things.
4. We play tennis after school every day.
5. You get so stressed if you want to win.
6. You to worry — we can beat them!

b Work in pairs. Answer the questions.

. Can we use must in sentence 1? What difference would
it make?

. Can we use should in sentence 2? Why (not)?

. Can we use don't have to in sentence 5? Why (not)?

. Can we use shouldn't in sentence 5? What difference would
it make?

b Work in groups. Try to think of a food or a (—
drink for every letter of the alphabet. How Q
many letters can you do it for?

A apple, anchovies ...

¢ Work in pairs. Imagine it’s two weeks
before the competition. Suggest a three- @

Sometimes more than one answer is possible. course lunch that Connor would like.

Starter
Main course
Dessert

i@_

Drink

b € W.05 Read the dialogue again and listen. Circle T (True) or F (False).
. Kylie had a sandwich at home before she came to the café. T/®
. Connor isn’t happy with what Kylie is eating. TIF
. Kylie agrees they should be careful what they eat. T/F
. Kylie doesn't like healthy food.
. The competition is next week.
. Kylie thinks Connor is too worried about the competition.
. Kylie suggests they practice before school starts.
8. Kylie thinks she knows how to beat Dan and Olivia.

¢ Vi piscuss the

questions.

1. Who do you think is right,
Kylie or Connor? Why?

2. How do you usually react
before an important event?

3. What things would you
suggest to Connor to help.
him calm down?

#e
41
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Listening and reading A healthy diet

Objective: To preview target grammar and vocabulary in
context

Background note

Wimbledon is a grand slam tennis tournament that takes
place in London in June.

1. a ©W.03 Listen to a phone conversation between
Kylie and Connor. What is Connor’s “terrible” news?

Tell students they are going to listen to a conversation

between Kylie and Connor, and Connor has some bad news.

Ask students what it might be.

Play the audio. Check answers as a class.

ANSWER: Dan Edmonds is playing with Olivia Watson in the

mixed doubles at the tennis tournament. They’re both very

good tennis players. Connor is worried they can’t beat them.

Audioscript p. 144

b © W.04 Listen again. Answer the questions.
Students read the questions. Pre-teach secret weapon
(something that the other team don’t know about that is very
powerful). Play the audio again and students write down their
answers. They check answers in pairs. Then check answers
as aclass.

WELCOME

1 You
2. You arrive at the court
five minutes early so you can warm up.

3. You

court.

pay before you play.
d Work in pairs. Imagine Connor and Kylie
win the competition. Suggest a three-
I GEES course meal for them to celebrate with.
. You  bringyourown Staftar
racket - we can lend you one.
5. You stay on the court
after your time has finished. Drink
176, You
play here, and ...

7. You

Main course
Dessert

be professional to

have fun!

WBp.4 € Cyber Homework 1

ANSWERS: 1. She won the girls’ competition last year.
2. Kylie beat her a week ago. 3. It’s themselves.
4. To plan how they are going to win.

2. a Read the dialogue. What does Kylie ask Connor

to get her?
The story now moves to the café. Ask students to quickly
read the conversation, reminding them that they don’t need
to understand everything. Students read the dialogue and
answer the question.
ANSWER: A piece of cake

b © W.05 Read the dialogue again and listen. Circle

T (True) or F (False).
Read the sentences together with the students. Individually,
they read the dialogue again and listen. Then they do the
exercise and compare answers in pairs. Check answers as a
class.

Differentiation

For extra support, highlight the parts of the dialogue
where students can find the answers.

For extra challenge, students correct the false sentences.
ANSWERS:2.7,3.F,4.F,5.F,6.T,7.F, 8T

¢ VB9 piscuss the questions.
In small groups, students answer the questions. Check
answers as a class, inviting a spokesperson to report the
group’s thoughts.
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Grammar and vocabulary
Modal verbs of obligation

Objectives: To review modal verbs of obligation; to review
words for food and drink

1. a Complete the sentences with the verbs. Use the
dialogue on page 8 to help you.

Quickly review modal verbs (meaning and form), using

example sentences such as:

You should practice every day.

You shouldn’t eat lots of junk food.

Encourage students to figure out the answers before
checking in the dialogue.

ANSWERS: 2. need, 3. shouldn’t, 4. must, 5. shouldn’t,
6. don’t have

b Work in pairs. Answer the questions.
In pairs, students do the exercise.
ANSWERS: 1. Yes — obligation, 2. No, because of “to,”
3. No — grammatically it fits, but not for meaning,
4. Yes — advice rather than obligation

Extra activity

Ask students to write their own sentences using these
different modals. In pairs, they ask and answer, e.g.,
Could | use “must” here? Why (not)?

2. Complete the tennis club rules with modal verbs.

Sometimes more than one answer is possible.
With books closed, elicit from students some rules that a
sports club might have. Encourage students to use modals.

Ask students to open their books. They read the club rules
and complete them. Check answers, encouraging students
to explain the difference between the choices.

ANSWERS: 1. must/need to, 2. should, 3. shouldn’t,

4. don’t have to, 5. shouldn’t, 6. don’t have to, 7. should

Extra activity

Play “Tic-tac-toe.” Prepare a numbered list of nine modal
forms (affirmative and negative). Draw a 3x3 grid on

the board and write a number in each square. Divide

the class into two teams (X’s and O’s). X’s choose a
number. You say the modal and they have to say a correct
sentence with that modal. If they get it right, draw an

X in their chosen space in the grid. Continue with the

O’s team. The objective is to get three in a row in any
direction.

3. a Look at the dialogue on page 8. Find the words

for food and drink and complete the table.
With books closed, elicit the food mentioned in the dialogue.

Ask students to open their books and complete the table.
ANSWERS: Healthy food and drink: pasta, fish, water,
vegetables, fruit

Unhealthy food and drink: chips, chocolate, ice cream, fizzy
drinks (sodas), cake

b Work in groups. Try to think of a food or a drink
for every letter of the alphabet. How many
letters can you do it for?

Exercises 3b and c introduce the first of a series of eight
icons representing life skills, presented on Student’s
Book page 3. Students who have used previous levels of
American Options will be familiar with these. Whether
your students are new to the series or not, discuss the
icons and encourage students to identify them when they
appear in future lessons.

In groups, one student writes out the alphabet in a vertical
list. Set a timer (5 minutes). They write a food / drink item
next to as many letters as possible. If time allows, they can
add more items for a particular letter. For feedback, ask the
group with the fewest words to give theirs first. Others then
add to the list.

¢ Work in pairs. Imagine it’s two weeks before the
competition. Suggest a three-course lunch that

Connor would like.
Students work in pairs to think of healthy food Connor would
like.

d Work in pairs. Imagine Connor and Kylie win the
competition. Suggest a three-course meal for

them to celebrate with.
Students work in pairs to think of food Connor and Kylie
would enjoy to celebrate their win (probably some unhealthy
as well as healthy food).

This lesson includes the first Cyber Homework
assignment (see Introduction, p. 13).

Further practice:

e WB p. 4 (see TB p. 165)
e Cyber Homework 1

wetcove  [EER
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Reading and listening
A sporting mystery
1. a Read the story quickly. Who was Pickles and how did he become a hero in the U.K.?

When the World Cup was stolen /

In March 1966, England was getting ready to host the World Cup. The famous
Jules Rimet Trophy arrived a few months before the competition started and
was put on display for the public to admire. Two days later, on March 20th,
while the security guard was taking a break, someone walked in and took the
trophy. The theft was very embarrassing for the Football Association as the
story soon made the news all over the world.

A ransom note asking for £15,000 was received, and the Football Association
agreed to pay. But when a man named Edward Bletchley came to get the
money, the police arrested him. Bletchley had a history of pickpocketing and
burglary, but he didn’t have the trophy and denied knowing where it was.

A week later, a man named Dave Corbett was walking his dog Pickles when
Pickles stopped and started sniffing under a car. Mr. Corbett looked under

the car and saw a package wrapped in newspaper. While he was opening the
package, he saw some gold metal with the words Brazil, Uruguay, and Germany
written on it. It was the missing World Cup! Mr. Corbett and Pickles became
heroes and were invited to the final to watch England win the trophy for the
very first time. Edward Bletchley was sent to prison for two years for his crime.

Dave Corbett with Pickles

2.a *OW.06 Kylie and Connor are at the tennis
club. Listen to their conversation. Why is
Connor late?

b Read the story again. Number the events in the order
they happened.

() The police arrest Bletchley. () A ransom note arrives.

() The trophy is found. Mr. Corbett is walking

() The trophy is stolen. his dog.

() Asecurity guard (1) The trophy arrives in the UK.
leaves the room. & () England win the World Cup.

b € W.07 Listen again. Answer the
questions.

=

How did Connor get to the tennis club?
Where did he put down his bag and racket?
Where did he go after that?

Who did he see coming out of the café?
Why does Kylie tell him to be careful?
What does she suggest that they do?

o0 PswN

e o SR

———
— o —

¢ ¥ piscuss. What do you think
happened to Connor’s racket?

d W08 Listen to the rest of the
conversation and check.

Grammar and vocabulary
Past simple and past continuous

1. a Match the sentence halves.

b Complete the sentences about what you were doing
at these times yesterday. Use the past continuous.

1. (f) In March 1966, England ...

2. () While the security guard was taking a break, ... At8am.,

3. ([ Dave Corbett was walking his dog Pickles ... At12:30 pm,,

4. (] The police arrested Edward Bletchley ... At4p.m.,

5. ([ While he was opening the package, ... At7p.m.,

6. () Mr. Corbett looked under the car and .. At9:30 p.m.,

a someone walked in and took the trophy. ¢ VB9 Take turns to say your sentences.

b when he came to get the money. Ask your partner more questions.

¢ when Pickles started sniffing under a car. A )

d he saw some gold metal wit;‘\ words onit. ,W Buitssmsov]] (Wedhiiodbas
was eating dinner. for dessert?

e sawa package wrapped in newspaper. ~ A

was getting ready to host the World Cup. (We had strawberry cheesecake. |

b Which sentence(s) in 1a contain ... Crime

1. only the past simple?

2. only the past continuous?

3. both the past simple and
the past continuous?

3. a Look at the story on page 10. Find three words
for types of crime.

¢ Look at the groups of sentences in 1b. b What crimes are these people describing?

Write 1, 2, or 3.

cybercrime  shoplifting  speeding
a The sentence in group sets the scene for antisocial behavior  identity theft
the story. o ) ) .
b The sentences in group describe two past 1. “We're taking your computer with us as evidence.”

actions, one of which follows the other.
The sentences in group describe one past
action which interrupts the other.

2. “This isn’t your passport. We'd like you to come into
the office and answer some questions.”

o

2. a Complete the text with the past simple or past
continuous form of the verbs.

w

“Excuse me, could | check your bag? | have reason
to believe there are some things in there that you

haven't paid for.”
(do) my homework.

(finish) my homework at
6 p.m. and then | (go) into
the kitchen. While we * (eat)
our dinner, the doorbell ®

(ring). It was my friend Marcos from school.

I8 (invite) him in and he

At5p.m. 1t
12

>

“We can't sleep because of the noise coming from
your party. We're calling the police!”

”

“The reason | stopped you is because you were
driving at more than 150 km/h.”

7 (share) dessert with us.
We® (play) a video game
when my phone ® (ring). It was
Grandma. While | ** (talk) to
Grandma, Marcos ' (leave) —

it was a very long conversation! At about 10 p.m.,
12 (g0) to bed.
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Reading and listening A sporting mystery

Objective: To preview target grammar and vocabulary in
context

1. a Read the story quickly. Who was Pickles and
how did he become a hero in the U.K.?

Ask students to look at the photos and the headline. Ask

them to guess what the story is about. Students quickly read

the article and answer the questions.

ANSWERS: Pickles was a dog and he found the missing

World Cup.

b Read the story again. Number the events in the

order they happened.
Check that students understand the following words: host
(an event), trophy, theft, ransom note, sniff, package.

Students read the article and do the exercise. Students
check answers in pairs. Then check answers as a class.
ANSWERS: Readingdown: 5,7, 3,2; 4,6, 1, 8

Put students into small groups. They act out a part of the
story. The audience has to guess which part it is.

WELCOME

2. a ©W.06 Kylie and Connor are at the tennis club.

Listen to their conversation. Why is Connor late?
Recap with students the story so far. Tell students they are
going to listen to a conversation between Kylie and Connor
at the tennis club. They listen and answer the question. Play
the audio. Check answers as a class.
ANSWER: Connor thinks someone has stolen his racket and
he was looking for it.

Audioscript p. 144

b © W.07 Listen again. Answer the questions.
Students read the questions. Then play the audio and
students write down their answers. They compare their
answers in pairs. Check answers as a class.

Differentiation

For extra support, provide students with the audioscript.

For extra challenge, ask students to write two more
questions about the dialogue for a partner to answer.

ANSWERS: 1. His mom took him. 2. He put them down by
the door. 3. He went to the café to buy some water. 4. He saw
Dan Edmonds coming out of the café. 5. Because it’s very
serious to accuse someone of theft. 6. They should go and
have another look for the racket.

Both racket and racquet are correct.



c '-. Discuss. What do you think happened to

Connor’s racket?
In pairs, students answer the question. Encourage them to
come up with some good theories!

d © W.08 Listen to the rest of the conversation and
check.

Before playing the audio, elicit what Kylie had suggested at
the end of the previous dialogue (that they should go and
have another look). Tell students that they are now going
to find out what happened. Play the audio and students tell
you what happened. Ask them how they think Connor feels
(embarrassed / silly).
ANSWER: He left his racket in his mom’s car.

Audioscript p. 145

Extra activity

Provide students with the audioscript for them to act out
the dialogue. Alternatively (or in addition), they could
create a new version of the script with what they know.
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Grammar and vocabulary
Past simple and past continuous

Objectives: To review the past simple and past continuous
tenses; to review crime words

1. a Match the sentence halves.

Ask students what happened while the security guard was
taking a break. Elicit While the security guard was taking
a break, someone walked in. Elicit the tenses, and their
meaning and form.

Ask students to read the sentence halves and to do the
exercise individually. Encourage students to write out the
whole sentence as they need it for exercise 1b. Then they
compare their ideas in pairs. Check answers as a class.
ANSWERS: 2.3, 3.¢c,4.b,5.d,6.¢

b Which sentence(s) in 1a contain these tenses?
Students look at the sentences and identify the tense names.
Students work individually. Check answers as a class.
ANSWERS: 1. Sentences 4 and 6, 2. Sentence 1,

3. Sentences 2, 3, and 5

c Look at the groups of sentences in 1b. Write 1,
2,0r3.
Students read the definitions for each group and complete
them with the numbers from exercise 1b. Students work
individually. Check answers as a class. Draw a timeline on
the board if necessary to illustrate the two past tenses.
ANSWERS:a.2,b.1,c. 3

2. a Complete the text with the past simple or past

continuous form of the verbs.
Ask students to read the text quickly and then to complete
it with the correct form of the verbs. Students work
individually, check their ideas in pairs and then check
answers as a class.
ANSWERS: 1. was doing, 2. finished, 3. went, 4. were eating,
5. rang, 6. invited, 7. shared, 8. were playing, 9. rang,
10. was talking, 11. left, 12. went

b Complete the sentences about what you were
doing at these times yesterday. Use the past

continuous.
Students complete the sentences so that they are true for
them.

c '-. Take turns to say your sentences. Ask your
partner more questions.
Put students into pairs. They say their sentence and then
their partner asks more questions using the past simple. Do
a couple of examples first. After about five minutes, swap
pairs. You could swap pairs several times, so that students
have the opportunity to speak to different classmates.

3. a Look at the story on page 10. Find three words

for types of crime.
Ask students to write down as many different words for
crime as they know. Write the words on the board. If the
three on page 10 are not there, ask students to find them.
Elicit the target language words.
ANSWERS: theft, pickpocketing, burglary

b What crimes are these people describing?
In pairs, students read the definitions and complete them
with the correct crime words. Check answers as a class. Ask
students which crime they think is the most / least serious,
and to say why.
ANSWERS: 1. cybercrime, 2. identify theft, 3. shoplifting,
4. antisocial behavior, 5. speeding

Students find a crime on a news app. They retell the story
in English and the other students have to guess the type
of crime.

Further practice:
e WB p.5(see TB p. 165)

WELCOME



Listening and reading
The final

1. a Kylie and Connor are in the final of the tennis competition.

Look at the photo. How do you think they’re feeling?

b €W.09 Listen and check.
¢ W10 Listen again. Answer the questions.
1. When did Kylie last check her rackets? 5. Who are their opponents?
2. How many extra rackets has Kylie got? 6. When did Kylie last eat a burger?
3. How long have they been there? 7. What trophy did Kylie win two years ago?
4. What do they get if they win the final? 8. How many trophies has Connor won?

2. a Read the news report. Complete the scores.

Exciting final sees new mixed doubles
champions despite seagull delay

Competition. Their opponents, Dan Edmonds and Olivia
Watson, came into the match as favorites, having won
the boys’ and girls’ singles titles, but the duo of McKay
and Swanson were more than ready for them. Although
McKay and Swanson lost the first set 4-6, they remained
positive and took the second set 6-2. Before the third
and final set could begin, there was a five-minute delay
when an unwelcome seagull arrived and refused to leave
the court. Each time the funny bird was chased away it
returned and diff it
flew away and the players returned to the court.

The final set was a lot easier for McKay and Swanson,
and they soon had three match points. They lost the

first two, but remained patient and calm to win the final
set 6-2 easily and the match. From the smiles on their
faces as they lifted the trophy up, the pair were clearly
very happy with the victory. What next for these talented
players - Wimbledon?

After nearly two hours of exciting tennis, Kylie McKay and
Connor Swanson won the mixed doubles championship
in the final match of the Brighton and Hove Junior Tennis

b Read the report again. Circle T (True) or F (False).
1. The game lasted for 130 minutes.
2. Kylie and Connor were favorites to win.
3. Dan and Olivia won the singles titles.
4. The game had to stop for five minutes.
5. The seagull was scared of the people watching the match.
6. Kylie and Connor nearly lost the last set.
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Listening and reading The final

Objective: To preview target grammar and vocabulary in
context

1. a Kylie and Connor are in the final of the tennis
competition. Look at the photo. How do you

think they’re feeling?
Recap the story so far. As a class, students look at the photo
at the top of the page and discuss how they think Kylie and
Connor are feeling.

b ©W.09 Listen and check.
Play the audio. Students check their ideas. You may like to
ask volunteers to share with the class things that they do
when they’re nervous. Use the opportunity to establish the
classroom as a “safe” place for sharing emotions and the
importance of being supportive.
ANSWER: The friends are nervous.

Audioscript p. 145

¢ ©W.10 Listen again. Answer the questions.
Students read the questions. Play the audio and students
answer the questions individually. Then they check in pairs.
Check answers as a class. Play the audio more than once if
necessary.

WELCOME

Grammar and vocabulary
Present perfect
1. a Remember Kylie and Connor’s conversation
from 1b on page 12. Complete the sentences
with for or since.
1. We've been here two hours now.
2. I've been nervous we arrived.
3. We've trained for this three
weeks.
4. | haven't eaten a burger June!

b Look at these time expressions. Write
F (for) or S (since).

Describing people

2. a Look at the news report on page 12 again. Underline
the adjectives that we can use to describe people.

b Complete the sentences with five adjectives from 2a.
1. He'savery —
laugh a lot when we're with him.
2. Ruby s very
get stressed out by anything.
3. I'would like to be more
brother, but he's so annoying.

person. We always

. She never seems to

with my little

¢ Circle the correct verb forms.

d r- Ask and answer the questions.

4. He's a fantastic artist. He plays the guitar and the piano,
too. He's very .

5. My sisteris such a
never lets anything get her down.

5. (J tenyears
6. () my birthday
7 D days

8. () alongtime

1. (J 2020

2. () afew minutes
3. (J 50'clock

4. D yesterday

person. She

© Write sentences about two people you know using
two of these adjectives. Use the examples in 2b as
model sentences.

1. A(Havey Did you ever won / win a trophy

before? friendly  sensible shy polite  honest funny
B Yes, | have won / won the girls' singles helpful  sensitive  clever  rude
trophy two years ago. 1
2. A Have/ Did you check / checked your
rackets since we got here? 2
B Yes, | checked / have checked them ten
minutes ago.

d r- Read your sentences from 2c, but don't say the
adjective. Can your partner guess the missing word?

My sister s very ... She always makes me laugh.

If your partner says “yes,” find out more.

1. win/sports competition?
2. watch / tennis match?
3. meet/famous athlete?
4. lose /important game?

Have you ever won a
sports competition?
Yes| have.

It was a golf competition
when | was 8.

€ Cyber Homework 2

ANSWERS: 1. 10 minutes ago, 2. Two, 3. Two hours, 4. £100,
5. Dan Edmonds and Olivia Watson, 6. in June, 7. Girls’ singles,
8. Zero

2. a Read the news report. Complete the scores.
Focus on the score box above the news report and ask Who
won the first set? Establish from this how much students
understand about scoring in tennis. Invite someone to
explain, or explain yourself if necessary, that mixed doubles
has three sets. Essentially, a set is won by the first pair to
win six games. (The students may also know that more
games are played until there is a two-game difference, e.g.,
7-5.) Ask students to read the headline and then to scan
the news report to find the scores of the tennis match.
ANSWERS: Set 2: 62, Set 3: 6-2

Extra activity

Students read the headline and imagine what the story
is about. Students could go online to find out about other
animals that have stopped sporting events. They report
back to the class and vote on the funniest.

b Read the report again. Circle T (True) or F
(False).
Students read the sentences. They read the news report
again and decide whether the sentences are true or false.
Students work individually and then compare their answers
in pairs. Check answers as a class.



Differentiation

For extra support, work with the whole class, identifying
parts of the text and eliciting reasons to support the
answers. This will help you to understand the reasoning
abilities of different students in the class.

For extra challenge, students work in pairs inventing
another funny reason why a match was paused. They
write a new headline and a paragraph describing what
happened, starting with Before the third set and final set.

ANSWERS: 1.F,2.F,3.T,4.T,5.F, 6. F
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Grammar and vocabulary Present perfect

Objectives: To review the present perfect tense; to review
adjectives for describing people

1. a Remember Kylie and Connor’s conversation
from 1b on page 12. Complete the sentences

with for or since.
Ask students what they’ve done today and elicit some
present perfect sentences.

Clarify for students, if necessary, that we can use a time
expression with the present perfect while the period of
time is still current, e.g., today, this morning / afternoon /
week / month, etc.

Ask students to recall the conversation that Kylie and
Connor had just before they went on to play. (Replay the
audio if necessary.) Students read and complete the
sentences with for or since. Students work in pairs. As you
check answers, establish when we use for (a period of time)
and when we use since (a point in time).

ANSWERS: 1. for, 2. since, 3. for, 4. since

b Look at these time expressions. Write F (for) or S
(since).
Students read the time expressions and decide whether we
use for or since with them. Students work in pairs. Check
answers as a class.
ANSWERS: 1.S5,2.F,3.5,4.5,5.F,6.S,7.F, 8 F

Students write their own present perfect sentences using
the time expressions in Exercise 1b.

c Circle the correct verb forms.
Students read the sentences and choose the correct forms.
Elicit from students why the other form is incorrect in each
sentence.

ANSWERS: 1. Awon, Bwon, 2. A Have ... checked,
B checked

d '-. Ask and answer the questions. If your
partner says “yes,” find out more.
Put students into pairs, and they ask and answer the
questions. Elicit that the questions will be in the present
perfect, with follow-up questions in the past simple.

Alternative activity

Prepare this activity as a mingle activity so that students
can get up out of their seats. You could include some
different questions if your students are not sporty.

2. a Look at the news report on page 12 again.
Underline the adjectives that we can use to
describe people.

With books closed, ask students to give you some adjectives

to describe people. For example, ask them how they would

describe Kylie and Connor.

Ask students to open their books and search the news

report for adjectives that can be used to describe people.

Some are more “borderline” than others, but are possible in

a suitable context. Point out that they may not be describing

people in the text. Students work in pairs.

ANSWERS: exciting, positive, unwelcome, funny, patient,

calm, happy, talented

b Complete the sentences with five adjectives

from 2a.
Individually, students do the exercise. They compare their
answers in pairs. Check answers as a class.
ANSWERS: 1. funny, 2. calm, 3. patient, 4. talented, 5. positive

¢ Write sentences about two people you know
using two of these adjectives. Use the examples

in 2b as model sentences.
Students write sentences. As in Exercise 2b, they should say
why. Students work individually.

d r- Read your sentences from 2c, but don’t
say the adjective. Can your partner guess the
missing word?

Students share their sentences without saying the adjective.
Their partner has to guess.

Further practice:

e WBp.6(see TB p. 165)
e Cyber Homework 2

WELCOME



Vocabulary Health problems

1. a 0101 Listen to the words.

Work in pairs. How do you say
these words in your language?
Use a dictionary to help you.

Problems
Ihave...
theflu acold anallergy
food poisoning  a broken leg.

Symptoms
Ihave...
aheadache
arash

abruise
apaininmy...
a (high) temperature
Ifeel...

sick  dizzy

asore throat
arunny nose
acough

At the end of this unit ...
you know

() words to talk about health
problems

(] different types of phrasal verbs.

() howto use phrasal verbs

C] how to use the present perfect

continuous

() make suggestions to help

people with their problems
() say whether you think a
suggestion is a good idea
() understand an article about
living for a long time
() write an online forum post
making suggestions

b Label the photos with words or phrases from 1a. |

W

) R 9
< ‘a= '\‘,' l
| J
iEL‘“‘ ‘:;Z\ b ) ;

abroken leg

(4] ? (5] N
c .'- Choose one of the problems in

1a. Describe your symptoms. Can your
partner guess your problem?

I'have a headache
and | feel dizzy.

Unit objectives

Vocabulary

words to talk about health problems
different types of phrasal verbs

Grammar

how to use phrasal verbs
how to use the present perfect continuous

Skills

make suggestions to help with problems
say whether you think a suggestion

is a good idea

understand an article about living

for a long time

write an online forum post making suggestions
Learning for life

Learning from mistakes (and Project)
Culture
Fiction: The Boy Who Could Fly

At the start of each unit, read through the “you know” and
“you can” objectives in the Student’s Book with the class.
Focus on the key areas and elicit what students already
know, allowing them to demonstrate their world knowledge
about the topic.

UNIT1

1. a 3 Watch Part 1 of the video.
b Read the dialogue. Circle T (True) or F (False).

¢ O Watch Part 2 of the video.
Answer the questions.
1. What's in the remedy? Mark the boxes.

4] @] O

sugar apple

(=] 5 o o

ginger

honey lemon  orange
1. Kylie is excited about their plans. TIF
2. They made their plans two days ago. TIF
3. Connor woke up this morning feeling bad. ~ T/F
4. Connor has had terrible headaches. TIF 2. How does Connor feel after the last
5. Other people have had the flu recently. TIF activity? Mark the correct emoji.
6. Kylie thinks he definitely has a cold. TIF o0 o0 00
7. Connoris worried he might feel worse. TIF e oy N
8. Kylie says her mum* can help him get better. T/ F L) ( A 00
\~/ We7 ‘s

Kylie  Are you ready for tomorrow? | can't wait.

Connor Um... I'm afraid there's a bit of a problem.

Kylie  What?

Connor I'm not sure I'm going to be able to make it.

Kylie  2You're joking. We've been planning this trip for months.

Connor Iknow. | feel terrible, Kylie.

Kylie  And so you should.

Connor No, I mean | really feel terrible. I'm feeling ill. | haven't
been feeling well since Thursday evening.

2. a Match the underlined expressions
in the dialogue
with their meanings.
a () What's the problem?
b (1) rm really excited (about it).
¢ (J I hope you aren't being serious.
d () Isthere anything more?
e () (From what I've heard)
I think ...

Kylie  Really? So *what's the matter?

Connor Well, I've been getting these headaches for a while.
I mean, they're not really bad, but they're really annoying.

Kylie  So*what else? Have you been feeling dizzy at all?

Connor Well, I've got a runny nose, a bit of a sore throat, and
| feel dizzy when | stand up too quickly.

Kylie  *Sounds to me like you might have got the flu.

Connor Well, that's what | thought.

Kylie  Yes, it's been going around for a few weeks now.

Connor Oh dear.

Kylie  Or it might just be a cold. Do you feel really ill?

Connor I'm not in bed, so | guess it's not too bad. But it could
getworse.

Kylie  Listen. I've got just the thing for you. Come back to my
house and I'll get my mum to make her remedy for you.
That will make you feel better.

Connor Really?

Kylie  Yes, and tomorrow you'll be ready for our big day out.

b Work in pairs. Choose two of the
expressions and write a two-line
dialogue for each one.

A Are you going to see the new Marvel
movie?
B Of course | am. | can’t wait.

c '- Act out your best dialogue.

WBp.7

€ Vocabulary Trainer
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Vocabulary Health problems

Objective: To introduce words related to health problems
Target language: / have: the flu, a cold, an allergy,

food poisoning, a broken leg, a headache, a rash, a bruise,
apaininmy..., a (high) temperature, a sore throat,

a runny nose, a cough; I feel: sick, dizzy

Background note

Health can be a sensitive issue for students if they
themselves, family members, or friends are sick. Some
personalized activities (including Extra activities suggested
in these notes) may not be suitable for that reason.

Unit introduction

This unit is about health. Mental and physical health are
important for all ages, but especially for teens as they are
often under a lot of pressure. Ask students to make a list of
things they can do to make them feel well, in control and
healthy (e.g., eat healthy food, exercise regularly). Encourage
students to come up with a “Healthy Me” plan, including
what, when, and how. Check in with them regularly.



1. a 0 1.01 Listen to the words. Work in pairs. How
do you say these words in your language? Use a
dictionary to help you.

Ask the students to watch and listen. Play the audio and

mime to support the meaning where possible. In pairs,

students then discuss suitable translations. Encourage
them to use a dictionary if necessary. Agree on the correct
translations as a class.

Draw students’ attention to the two categories: problems
and symptoms.

b Label the photos with words or phrases from 1a.
Ask students to write the words underneath the correct
photos. Check answers as a class.

ANSWERS: 2. a cold, 3. a headache, 4. a temperature,
5. a bruise

c @@ Choose one of the problems in 1a. Describe
your symptoms. Can your partner guess your
problem?

Students play a game. One of them says how they feel and
the other says what might be the matter with them.
Teach / Elicit the phrases What’s the matter? What's up?

Extra activity

In pairs, students tell their partner the last time they were
off school and / or had to go to the doctor / hospital. They
then write questions to ask their partner, e.g., Describe
what happened. How did you get sick? What were you
doing when you broke your leg? How long were you out of
school? Students ask and answer questions in pairs.

4[ Student’s Book page 15 H

D Thecafé The remedy

As in American Options 3, Units 1, 3, 5, and 7 of
American Options 4 feature an episode of a video series
in which students see two teenagers, Kylie and Connor, in
different situations outside school. Part 1 of each episode
is also presented in dialogue form on the Student’s

Book page, while Part 2 is presented as video only. The
videoscripts for Part 2 are on TB pp. 155—156.

Each episode contextualizes some of the vocabulary just
taught and presents the Everyday English expressions
from later in the lesson, while passively introducing the
grammar point to be taught in the next lesson.

1. a [3 Watch Part 1 of the video.
Books closed. In pairs, students discuss what they
remember about Kylie and Connor from the Welcome unit.

Try to elicit the meaning of remedy and ask for examples.

Ask the students to watch and decide who needs a remedy.
Play video Part 1. Then check the answer. (Connor).

b Read the dialogue. Circle T (True) or F (False).
Books open. Ask students to read the sentences. In pairs,
they decide if the sentences are true or false. Play the video
again if necessary. Check answers as a class.

Ask students what they think will happen in the next part of
the video.

Differentiation

For extra support, tell students there are four true and
four false sentences.

For extra challenge, students correct the false sentences.
ANSWER: 1.7, 2.F,3.F,4.F,5.T,6.F, 7. T, 8 T

¢ 3 Watch Part 2 of the video. Answer the
questions.

Focus on the ingredients and the emojis to explain the
task. Play video Part 2. Students mark the items, and then
compare answers in pairs.
Elicit why Kylie says that her grandma can help (at the start
of Part 2, she says It’s an old recipe my mum learnt from her
mum).
ANSWERS: 1. ginger, honey, lemon; 2. C

Videoscript p. 155

2. a Match the underlined expressions in the
dialogue with their meanings.

Students cover the dialogue and try to remember the

expressions. They uncover and match the answers.

Do some pronunciation practice with the expressions,

especially focusing on stress and intonation.

ANSWERS:a.3,b.1,c.2,d. 4,e.5

b Work in pairs. Choose two of the expressions
and write a two-line dialogue for each one.
In pairs, students choose two expressions and create a two-
line dialogue for each expression. They then rehearse it,
focusing on the correct pronunciation.

c V'l Act out your best dialogue.
Students then choose one of the dialogues to perform,
either for the class, or for a small group.
Encourage students to reflect on their performance,
thinking about what they did well and what they could do
better next time.

Further practice:

e WB p. 7 (see TB pp. 165—166)
e Vocabulary Trainer (see Introduction, p. 15)

UNIT1



Grammar
Present perfect continuous

1. a Match the sentence halves from the
dialogue on page 15.
1. O We've been planning this trip ...
2. (J I haven't been feeling well ...
3. (] I've been getting these headaches ...
4. () Have you been feeling dizzy ...
5. () It's been going around ...

3. What are these people’s problems? Write present
perfect continuous sentences using the phrases.

work on the computer
e

listen to loud music
play tennis all day.

since Thursday evening.
for a few weeks now.
for months.

for a while.

atall?

a0 oo

o

b Read the dialogue again and check.
2. a 102 Listen and read.

Language box

1. I've been watching TV all day.

2. Have you been waiting long?

3. He's been talking for hours.

4. She hasn't been doing her homework.
5. They haven’t been playing very well.

b Circle the correct options to complete the
rules.

* We can use the present perfect continuous to
talk about an action that started in the
present/ past and is still happening now.

* To form the present perfect continuous, we use
has been / have been and the 2infinitive / -ing
form of the verb.

 If we want to say how long the action has been
happening, we use *for / since with a point of
time and *for / since with a period of time.

4. a Write three interesting things about yourself using
the present perfect continuous. Two are true and one is
false. For example:

I've been doing karate since | was ten.
I've been playing the guitar for three years.
I've been training lions for six months.

¢ Match the sentences in the Language box
with the sentences below.
a O Mr. Lewis is going to talk to her parents.
b (J 1 don't think they'll win today.
¢ (] I'should tumn it off and go for a walk.
d (J It must be something important.
e (] The nurse will be free soon.

b W8P Work in groups. Read out your sentences.
Can you guess which sentences are made up?

(ithink thats true. |~ (1¢hink thats alse. |
- 1~ - N o

GRAMMAR

[l Grammar bank and P12 WBp.8 € CyberHomework3
> RAP

Vocabulary and speaking
Phrasal verbs
1. a Read the story quickly. What mistake did

b Match the phrasal verbs in 1a with the words

Mrs. Davis make? that could replace them in the story.

a (6)restonthebed g () retumed

b () getting/catching  h () left
The allel’qy ¢ () phoned i () leave
d () taking care of i () dia
e () happening k (J livewith/
£ () got/ caught tolerate
1 () visited

¢ 4103 Listen and check.

2. Use four of the phrasal verbs in the story to
complete the mini-dialogues. You may have to
change the form of the verb.

1. A Why can’t you come to the movies tonight?
B Because | have to
my little brother.
2. A Was your science class fun?
B Yes, we areally
cool experiment.
3. A Is Jessica still staying with you?

Mrs. Davis wasn't feeling well. It started with a
sneeze and then a runny nose. “I don’t know what’s
1going on,” she said. “I was feeling fine yesterday.”
“I think you're ?coming down with a cold,” her
husband said. “You probably * picked it up from the
grandchildren when they *came over yesterday to

Sdrop off the cat. Why don’t you ¢lie down for a bit? B No, she home
I'll bring you a cup of tea.” yesterday.

The next morning, Mrs. Davis was feeling worse, 4. A You don't look very well. Are you OK?
and she was finding it difficult to breathe. “I can't B No, I think I'm

7put up with this cold anymore, ” she said, and she
#called the doctor up to make an appointment.

The doctor was very nice. She °carried out some
tests and took Mrs. Davis's temperature. “I don’t
think it's a cold,” she said. “I think it's an allergy. Do
you have a pet?”

Mrs. Davis told her they were °looking after the cat
for the grandchildren. “That’s it,” said the doctor. 3.
“I'm afraid you need to give back the cat.” “I can't,”

said Mrs. Davis. “They've * gone away for two

weeks.”

The doctor gave Mrs. Davis a spray. “Use it twice a

day,” she said, “and make sure you spray right to

the back of the mouth.”

Two days later, Mrs. Davis '?went back to the

doctor’s. She wasn't feeling better.

“Doesn’t the spray help you?” the doctor asked.

“I don’t know,” Mrs. Davis replied. “Every time | try

to open the cat’s mouth, it bites me.”

something.

Q-

-

Choose A or B.

A Work in pairs. Choose four of the
phrasal verbs in the story and write a
two-line dialogue for each one.

Work with another pair. Read your
dialogues, but leave out the phrasal
verbs. Can the other pair guess them?

w

Work in pairs. Choose four of the phrasal
verbs and use them in a short sketch.

Perform your sketch for another pair.

5.9

4( Student’s Book page 16 ]7

Grammar Present perfect continuous

Objective: To present and practice the present perfect
continuous
Materials: pictures of people doing things (for Extra activity)

1. a Match the sentence halves from the dialogue on
page 15.

With books closed, students retell the video story. Ask

When did they start planning? Have they been doing a lot of

planning? What is emphasized: “the trip” or the planning?

Ask students to open their books and match the sentence
halves.

b Read the dialogue again and check.
Students check their answers in the dialogue.
ANSWERS: 1.c,2.a,3.d,4.¢,5.b

2. a 0102 Listen and read.
Play the audio for students to follow in the Language box in
their books. Drill the sentences yourself or with the audio.

b Circle the correct options to complete the rules.
Students complete the exercise and compare in pairs.
Check answers as a class.

ANSWERS: 1. past, 2. -ing, 3. since, 4. for

UNIT1

Grammar bank and Grammar rap

The Grammar bank on Student’s Book pp. 112—-127
provides grammar rules, tables, and further practice.

You may like to use the rules and tables to supplement
the rule-finding approach in the unit and / or the students
can use it for studying. The practice activities are suitable
for students working on their own, e.g., for homework.

For reduced pages and answers, see TB pp. 136—143.

One page of the Grammar bank in each unit features a
Grammar rap. These (usually) two-part video animations
first present the new forms, sometimes in short
sentences, and then in extended examples in a narrative
context. You can use these in class and students can also
access them via the HELBLING Media App.

¢ Match the sentences in the Language box with

the sentences below.
Ask students to look at the sentences and tell them that
they are examples of the rules in the Language box. Look
at the first sentence together. Then, in pairs, students write
the rule numbers next to the sentences. Check answers as
a class.
ANSWERS:a.4,b.5,c.1,d.3,e.2



Extra activity

Find some pictures online of people doing things. Number
them and ask students to study them for a minute. Turn
them over and say something about a picture, using the
present perfect continuous, and students have to say the
number. They can then play this in small groups.

3. What are these people’s problems? Write present
perfect continuous sentences using the phrases.

Students look at the pictures. They use the phrases to

complete the sentences.

ANSWERS: 2. She’s been working on the computer.

3. He’s been playing tennis all day.

4. He’s been listening to loud music.

4. a Write three interesting things about yourself
using the present perfect continuous. Two are

true and one is false.
Individually, students write their own sentences.

b %@ Work in groups. Read out your sentences.
Can you guess which sentences are made up?
Put students into small groups to listen and say which the
false sentences are. As a plenary feedback, students share
the best “lies.”

Further practice:

e Grammar bank and Grammar rap SB p. 112
(see TB p. 136)

* WB p. 8 (see TB p. 166)

e Cyber Homework 3

4[ Student’s Book page 17 H

Vocabulary and speaking Phrasal verbs

Objective: To present phrasal verbs

Target language: call up, carry out, come down with, come
over, drop off, go away, go back, go on, lie down, look after,
pick up, put up with

1. a Read the story quickly. What mistake did Mrs.
Davis make?

Pre-teach allergy symptoms and solutions, e.g., sneeze,

runny nose, spray. Students quickly read the story and

answer the question.

ANSWER: She was spraying the cat’s mouth, not her own.

b Match the phrasal verbs in 1a with the words
that could replace them in the story.
Ask students to find the underlined phrases in the text. Then
ask them to find one that means getting / catching (come
down with). Students complete the exercise in pairs. Check
answers as a class.

¢ 0 103 Listen and check.
ANSWERS: b.2,¢.8,d. 10,e.1,f.3,8.12,h. 11,i.5,}.9,
k.7, 1.4

2. Use four of the phrasal verbs in the story to
complete the mini-dialogues. You may have to

change the form of the verb.
Students do the exercise in pairs. Check answers as a class.

Differentiation

For extra support, provide the first letter of the phrasal
verbs that students need for each sentence.

For extra challenge, students create two sentences for
their partner to complete.

ANSWERS: 1. /ook after, 2. carried out, 3. went back,
4. coming down with

Sounds right p. 110 (TB p. 134)

The Sounds right pronunciation activity focuses on saying
phrasal verbs.

3. ﬂﬂ]uus Choose A or
A

These A and B tasks provide practical solutions for
differentiation in the classroom (see Introduction, p. 12).
You may prefer the whole class to do one of the options,
or to assign options to individual students, or to allow the
students to choose.

A Work in pairs. Choose four of the phrasal verbs in
the story and write a two-line dialogue for each one.
Work with another pair. Read your dialogues, but
leave out the phrasal verbs. Can the other pair guess
them?

In pairs, students write four short dialogues with a phrasal

verb in each. Then working with another pair, they take

turns to read out their dialogues, saying “mm mm” for the
other pair to supply the missing phrasal verbs.

Work in pairs. Choose four of the phrasal verbs and

use them in a short sketch.

Perform your sketch for another pair.
In pairs, students write a sketch with four of the phrasal
verbs. If they need help with ideas, you could suggest
looking after a dog, having a day off school, going to the
doctor, or baby-sitting. Put pairs together to perform their
sketches for each other.

Further practice:
e WBp.9 (see TB p. 166)

UNIT1



Grammar
Phrasal verbs

1. a Complete the sentences with the object of the
phrasal verb in the correct position.

a acold |think you're coming ! down
2 with * .

b it You probably picked * up
2

from the grandchildren.

¢ thecat Theywere looking® after
2

b Read the story on page 17 again and check.

2.a €104 Listen and read.

Language box

1. I can't put up with this noise.

2. I'm going to lie down. I'm tired.

3. He's taking care of their cat for a week.

4. He called me up in the middle of the night.

© Match the sentences in the Language box with
the photos.

3. a Look at the dictionary definitions of these
phrasal verbs. Which phrasal verb can be split?

b Complete the rules with the phrasal verbs. © look up phrasal verb
look something €> up
take careof  lie down putupwith  callup = to look for information in a
book or by using a computer
* There are different types of phrasal verbs, and it's
important to know where we can put the object of a @ come across phrasal verb

sentence with each type.
« Some phrasal verbs are intransitive. This means they

come across
= to find by chance

EM Reading

1. a Read the article quickly. What was the idea of the research project? Is the story true?

.

Who wants to live forever?

P T e é

Today is Jim's birthday. He’s 200. He's sitting in his favorite
armchair and thinking back on his life. He was born in 1950
and he worked for a chemical company until he was 70, when
he * retired. Then he finally had time for his favorite things:
taking long walks during the day and reading in the evenings.

He also had a lot more time to think. He decided that he liked
living. One day he had his great idea. Why not become the
world’s oldest man? He knew that his body wouldn’t ? last
forever, even if he lived a very healthy life. But he would do all
he could to help .

When he was 90, he was doing really well. But he realized
that fitness, a healthy *diet, and meeting people weren’t

enough. It was at this time that he found a research project
online. The researchers were looking for older people who
wanted tolive as long as possible. Jim * signed up. There
were lots of tests, especially blood tests. The doctors did
some work on stem cells. They explained to Jim that these
cells could *replace the ®damaged cells in his body. They
also explained that humans have stem cells that can repair
and even regrow parts of the body.

He made good progress and before he knew it, he was already
120. He now found himself working with the next generation
of scientists. When he was about 150, most of the original
research team was dead, but Jim was still” hanging on.
Luckily, new experiments to create mechanical body parts
showed good results. First, doctors replaced an arm, then
later both legs. Then they replaced some ®organslike his liver
and his lungs. They put ittle pumps into his body to help the
blood flow around better. All of this worked beautifully, and
Jim got older and older.

So today he is 200. A group of doctors came to see him in
the afternoon. They forgot to bring him a present, but they
did carry out some important blood tests.

Jim is thinking about his wife and children, even his
grandchildren, all long gone now, of course. And he is asking
himself: was it worth it to grow so old?

don't take an object. With these phrasal verbs, the

word order isn't a problem. An example of this is
1

b Mark all the sentences that are correct.
1.0
« Some phrasal verbs are transitive (they take an object) A
and the two parts can be split. An example of this is =

Why don'tyou look up the word in a dictionary?
2. (L) Whydon'tyou look the word up in a dictionary?
2 . 3. ([) Why don't you look it up in a dictionary?
I called up my mom. OR I called my mom up. 4. (L) why don't you look up it in a dictionary?
If a phrasal verb can be split, some dictionaries enter it 5. (L) 1 came across the photo in an old book.
like this: call somebody <> up 6. (_J I came the photo across in an old book.
Butif we use a pronoun, it must come between the two 2.0)

parts of the phrasal verb. s

I called her up. NOT - :
Some transitive phrasal verbs can't be split. An example 4.
of thisis ® .

1 looked after the baby. NOT Heekee-the-baby-after:

Some phrasal verbs have three parts. The object must

always come after the third part of the phrasal verb.

An example of this is *

_J I'came across it in an old book.

_J Icame it across in an old book.

U' Discuss the questions.

1. What do you find more difficult to put up with —
loud music or people talking loudly on the phone?
In what situations do you usually look up
information online?

What do you prefer — to write a message to
someone or call them up? Why?

N

w

Grammar bank p. 113 WBp. 10
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Grammar Phrasal verbs
Objective: To present different types of phrasal verbs

1. a Complete the sentences with the object of the

phrasal verb in the correct position.
Write the three gapped sentences on the board. Tell
students that a cold needs to go into the first sentence.
Ask students where it goes. Explain that the position of the
object varies with different phrasal verbs. Students write the
objects in the correct places.

b Read the story on page 17 again and check.
Students reread the story and find the answers.
ANSWERS:a.3,b.1,c.2

2.b 0 104 Listen and read.
Check that the students understand the grammatical terms
subject, object, transitive, intransitive, and pronoun.

Play the audio and students listen. Elicit the following:
sentence 2 is intransitive (there’s no object), sentences 1,
2, and 4 are transitive (they have objects), me (in sentence
4) is a pronoun. Ask students to notice the position of the
pronoun. Elicit that phrasal verbs have two or three parts.

UNIT1

b «

How many of these tasks can you do?

N

Basic text ]
Match the underlined words in the story with
their meanings.

1.05 Read the article again and listen. 2.

a () the food and drink you usually have
b (] stopped working because of old age
¢ () joined the group

Jim worked until he was 75.
When he retired, he had a lot of time
to think. T/F

T/F

3. Jim wanted to be the world's oldest man. T/ F d (J continue to exist
4. When he was 90, he joined a e (] body parts that perform an important job
. £ () not working properly
5. The doctors carried out a lot of g () managing to stay alive
on Jim. h (] change with new ones
6. mzs;ir:t;:v:"ongma\ researchers were dead by. 3. WP Discuss the questions. @3
7. What do stem cells do? 1. What would be the advantages of living for such a long time?

o ®

[ad

How did doctors help his blood flow? What would be the disadvantages of living for such a long time?
What does the story say about the doctors’

attitude towards Jim when he was 200?

w

Do you think it will ever be possible for someone to live to
2007 Why (not)?

WBp.11 © Cyber Homework 4

Write / Display the five grammar terms and sentences on
the board for students to match:

subject intransitive verb object pronoun object
transitive verb

1. | took care of the cat for three weeks.

2. | came across it in the dictionary.

3. I’'m going to lie down.

4. Can you turn on the TV, please?

5. [ called up the doctor and made an appointment,
(1. object, 2. object pronoun, 3. intransitive verb,

4. transitive verb, 5. subject)

b Complete the rules with the phrasal verbs.
Students do the exercise in pairs. Check answers as a class.
ANSWERS: 1. /ie down, 2. call up, 3. took care of,

4. put up with

¢ Match the sentences in the Language box with

the photos.
Ask students to do the exercise. If your students are finding
it tricky, do this together.
ANSWERS: A. I’'m going to lie down. B. He’s taking care of
their cat for a week. C. | can’t put up with this noise.
D. He called me up in the middle of the night.



3. a Look at the dictionary definitions of these

phrasal verbs. Which phrasal verb can be split?
Tell students that information about verbs (whether they are
transitive / can be split) can be found in a good dictionary.
If necessary, recap with students that some phrasal verbs
can be split and others can’t. Students look at the dictionary
extract and answer the question.
ANSWER: I

b Mark all the sentences that are correct.
Referring to the dictionary extract, students do the exercise
in pairs. Check answers as a class.

Differentiation

For extra support, write each word from the two
sentences onto individual pieces of paper. Then students
can move the words to work out which positions are
correct.

For extra challenge, ask students to write a sentence with
another phrasal verb (e.g., carry out / take care of / go
away), putting the object into different positions. They
give their sentences to another student to decide which
are correct.

ANSWERS: Students mark 1, 2, 3, 5, and 7.

4. V' Discuss the questions.

In pairs, students discuss the questions. Encourage them
to use the phrasal verbs carefully and correctly. They swap
pairs several times.

Further practice:

e Grammar bank SB p. 113 (see TB p. 136)
e WB p. 10 (see TB p. 166)
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Reading

Objective: To develop reading skills

There are three versions of the Student’s Book and
Workbook reading texts, all with audio support: the
Standard text in the Student’s Book and Workbook and
the Basic and Enriched versions (see Introduction, p. 11).

The tasks on the Student’s Book and Workbook pages are
designed to work with all three versions.

1. a Read the article quickly. What was the

idea of the research project? Is the story true?
Ask students to look at the photo and invite a student to
describe what they can see. Then ask students to read the
title and, in pairs, they come up with two ideas they think will
be mentioned in the article. Check answers as a class and
then tell students that the article is about a research project.
Ask them to read the article and to answer the two questions.
Ensure students read quickly. Check answers as a class.
ANSWERS: To find out how to help people live for as long as
possible. Not true.

b © 105 Read the article again and listen. How

many of these tasks can you do?
Students read questions 1-9. Encourage them to highlight
the key words in each question. Play the relevant audio
here for students to complete the task. Students work
individually and then compare answers in pairs, before
checking answers as a class.

These graded tasks feature in all the reading lessons
(see Introduction, p. 12).

ANSWERS: 1. F, 2. T, 3. T, 4. research project, 5. (blood)
tests, 6. was 150 (years old), 7. They replace damaged cells.
8. They put little pumps into his body. 9. Possible answer:
They see him as an experiment rather than a person.

2. Match the underlined words in the story with

their meanings.
Students do the exercise individually and then check ideas
in pairs. Check answers as a class.

Differentiation

For extra support, choose four words and definitions for
students to match.

For extra challenge, ask students to make their own
sentences with the underlined words.

ANSWERS:a.3,b.1,c.4,d.2,e.8, 6,87, h.5

3. VW Discuss the questions.

Students read the questions and think about how they

are going to answer them. In pairs, students share their
ideas. Students swap partners and share their answers
with another student. Repeat this about three times so that
students have a great opportunity to practice this language.

Further practice:

e WBp.11 (see TB p. 166)
e Cyber Homework 4

UNIT1



EM Writing

An online forum post making suggestions

EXM Listening and speaking
Making suggestions and reacting to them

1. a 0106 Listen to Amy and Tarek talking about Tarek’s school play. What's he finding difficult? 1. a Read Oliver’s post. What's his problem? Think of two suggestions to help him.

b Why is Tarek so busy? Mark the pictures of the things he does.

Dear Caroline,
T'm writing o you because I'm having problems with my
sleep. 1o to bed fairly late, usually around 11 pm. T have
no problem falling asleep, but after two or three hours, T
wake up. I get up and sit in front of my computer and play

¢ 9107 Listen again. Make a list of Amy’s suggestions. m
In pairs, decide which you think are best.

3. ChooseAorE.

A Your friend finds it difficult to hand in
homework on time. Make suggestions
to which he/ she reacts. Use the
phrases from 2 and role-play the
conversation.

‘ Why not try to finish it the day
\I:eﬁzre you need to hand it in?
et

———————————
Good idea, I'l give ita tryA)

2. Look at the phrases from Amy and Tarek’s
conversation. Write them in the correct place
in the table.
You should cutdownon ... That sounds like a good idea.
That's easy to say, but... I'mnotsure |l like ...
‘That makes sense. It might be a good idea to ...

Making suggestions
| always find it useful to ...
How about ...ing?

Why not ... r
& Make a list of things in your life that
cause you stress. Choose some of
Accenting summestions the things from your list and tell your
_p '_ '8 suggesti partner. Listen to his / her advice and
Vligive tatry. react. Use the phrases from 2.
/Gening to school on
time is really stressful.
iy
Disagreeing with suggestions -  —
N | How about getting up
o way! 15 minutes earlier?
(tried. But | was stil late! |
Ny hankatechinzi
EZN  WBp12 @ Vocabulary Trainer € Dialogue Karaoke

Thanks,
Oliver

b Read Caroline’s reply. How do her suggestions
compare with yours?

Hi Oliver,

Thank you for your post. First of all, let me say that you're
not the only person with this problem, and you're also not
the only person who's frying o solve a problem using a
bad idea. And switching on computers or phones to fight
sleeplessness is exactly that — a bad idea. Here's what T
suggest. How about going fo bed earlier? You might say
that’s @ no-go, but why not give it a fry for a week? Maybe
this will solve your problem fairly quickly.

It might also be a good idea to put your laptop and
phone in another room to make it more difficult o get
them when you wake up. Finally, T would turn off all
electronic devices at least one hour before you go fo
sleep. I'm guessing you won't like this idea, but again:
give it atry.

Best wishes and good luck!

2. Answer the questions.

1. How does Caroline start her reply?
2. How does she finish it?
3. What does she say to make Oliver feel better?

3. Read Caroline’s reply again. Underline the phrases

she uses to make suggestions in one color. In another
color, underline the phrases that show she thinks

a short game. T know this probably doesn't sound like a
great idea, but it actually helps me. After about half an hour, T go back fo bed and then T
sleep the rest of the night without waking. In the morning, I never want fo get up, and I'm
always tired. T know that I have a problem, but I don't want to talk fo my parents about if,
because they would take away my computer. What can I do?

m -
4. ChooseAor .

A Read this post. Write a reply making
suggestions about what Paulo could
do (120140 words).

I'm really worried that I don't have enough
fime to study for my next chemistry exam.
There are so many pages in the book

and Thaven't even done half of them. The
exam s in three days. Paulo

1 Read this post. Write a reply making
suggestions about what Ellie could
do (140180 words). Think about
how she might react to some of the
suggestions.

I'm a really good soccer player. And
now everybody expects me o win the
upcoming fournament against three
other teams. Everybody expects me fo
score a couple of goals in each game.
Iknow I'm good and I know my team
supports me, but I'm really worried that I
can'tlive up to their expectations.

I simply can't rain harder. Ellie

Oliver might not like her suggestion.

WBp.13 @ Cyber Homeworks  [EXN
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Listening and speaking
Making suggestions and reacting to them
Objective: To develop listening and speaking skills

1. a 0 106 Listen to Amy and Tarek talking about

Tarek’s school play. What'’s he finding difficult?
Find out whether any students have been in a school play.
Did they find it stressful? What sorts of things did they find
hard? Ensure that you elicit learning lines. Tell students they
are going to listen to a dialogue between Amy and Tarek.
Play the audio and students answer the question.
ANSWER: Learning his lines

Audioscript p. 145

b Why is Tarek so busy? Mark the pictures of the

things he does.
Play the audio again, if necessary, and students do the
exercise. Check answers as a class.
ANSWERS: Students mark 1, 3, and 5.

¢ 9 107 Listen again. Make a list of Amy’s
suggestions. In pairs, decide which you think are
best.

Play the audio again and students write down Amy’s ideas.
Check answers as a class.

UNIT1

Differentiation

For extra support, give students the audioscript for them
to highlight Amy’s suggestions.

For further challenge, pause the audio before each of
Amy’s suggestions and elicit ideas. Encourage students
to remember the sense. Then continue playing the audio
to remind them of the exact wording.

ANSWERS: Go through the lines in his head before going
to sleep, Relax in a comfortable chair with a cup of hot
chocolate, Cut down on activities, Decide what’s really
important, Stop skateboarding, Cut down on helping his
uncle in his store

2. Look at the phrases from Amy and Tarek’s
conversation. Write them in the correct place in

the table.
Do this exercise on the board with the whole class. As you
do, work on pronunciation, encouraging students to listen
and repeat several times. Students then copy the answers
into their exercise books.
ANSWERS: Making suggestions: You should cut downon...
It might be a good idea to...
Accepting suggestions: That makes sense. That sounds like
a good idea.
Disagreeing with suggestions: That’s easy to say, but...I'm
not sure l like...



Extra activity

Give out the audioscript cut up into the individual lines
that each character says. Students re-order the dialogue
and then compare with another pair.

3. mun; Choose A or

A Your friend finds it difficult to hand in homework
on time. Make suggestions to which he / she
reacts. Use the phrases from 2 and role-play the
conversation.

Students prepare their conversation, thinking of some

reasons. Ensure that there is a clear pattern, e.g., make

suggestion — accept suggestion — make suggestion —
disagree with suggestion. For extra support, you could write
the pattern on the board for students to follow.

Make a list of things in your life that cause you
stress. Choose some of the things from your list
and tell your partner. Listen to his / her advice

and react. Use the phrases from 2.
Allow students enough time to think and prepare what they
are going to say. If they don’t want to talk about themselves,
they could be “asking for a friend.” For extra support, you
could write a suggested pattern on the board for students to
follow, e.g., say the problem — make a suggestion — disagree
— make another suggestion — disagree — make another
suggestion — accept.

Further practice:

e WBp. 12 (see TB pp. 166—167)
e Vocabulary Trainer
¢ Dialogue Karaoke (see Introduction, p. 14)
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Writing An online forum post making suggestions
Objective: To develop writing skills: an online forum post

1. a Read Oliver’s post. What'’s his problem? Think of

two suggestions to help him.
Ask students if they ever read advice columns online orin a
magazine. It's a place they can write to with problems and
the advice columnist gives some advice. Elicit from students
some problems that people might write in with, e.g.,
can’t get to sleep, sleep through the alarm, difficulty with
studying. Here the advice columnist is Caroline. Students
quickly read Oliver’s post. They identify the problem and, in
pairs, think of two pieces of advice for him.
ANSWER: His problem is getting a good night’s sleep.

b Read Caroline’s reply. How do her suggestions

compare with yours?
Students read the reply and answer the question.
ANSWERS: Caroline suggests: going to bed earlier, putting
laptop and phone in a different room, turning off all devices
an hour before going to bed

2. Answer the questions.

Ask students to read her answer again more slowly and
carefully. They answer the questions.

ANSWERS: 1. Hi Oliver, 2. Best wishes and good luck!
3. you're not the only person with / trying to solve this
problem

3. Read Caroline’s reply again. Underline the
phrases she uses to make suggestions in one
color. In another color, underline the phrases
that show she thinks Oliver might not like her
suggestion.

Choose two colors and students do the exercise. Check

answers as a class.

ANSWERS: Suggestions: How about...ing...? Why not give

it a try? It might also be a good idea to... I would ...

Oliver might not like her suggestion: You might say that’s a

no-go, but..., I'm guessing you won't like this idea, but...

a.  [TTITH choose A or

As this is the first writing task, it's worth spending time
going over the language that students should use. Monitor
actively, paying attention to the language of making
suggestions. Draw students’ attention to the word count.
Allow students sufficient time to do the task, including
proofreading another student’s work.

A Read this post. Write a reply making suggestions

about what Paulo could do (120—140 words).
This task requires more limited output as students are only
required to make suggestions and they have clear models
for this.

Read this post. Write a reply making suggestions
about what Ellie could do (140—180 words).
Think about how she might react to some of the
suggestions.
This task is more challenging as it requires students to think
about how the reader might react. Encourage them to bring
in any other English they know. Be prepared to provide any
new vocabulary which they need.

Further practice:

e WBp. 13 (see TB p. 167)
e Cyber Homework 5

UNIT1



D Learning for life

* . .
@#0 Learning from mistakes

1. a Imagine there’s a talent show at your school.
‘What are you going to do?

b 3 Watch the video. How much of her act did
Ruby do?

¢ [3 Watch the video again. Answer the questions.

3. a Work in pairs. Match the sentences. Which of

these things are you good at already? Which do
you want to improve?

Top tips for learning from mistakes

1 () Take responsibility for your mistakes.

2 (J Analyze your mistakes.

3 (J see your mistakes as an opportunity
to improve.

4 (J Ask for help.

5 () Don't make the same mistake again.

a Don't always see mistakes as a bad thing. See
how they can help you to do things better,

b Next time, show that you've learned from your
mistake by doing things differently.

¢ That's what friends are for. You don't need to do
it all on your own.

d Think about where you went wrong and why.

1. How much was the prize for the talent show?

2. Why did Ruby's mom and dad suggest doing jokes? e Admit that you were wrong. If you don't do this,
3. How did she find her jokes? you'll never make things better.

4. How many schoolchildren watched the show?

5. How many acts were there in the show? b - Think about the people in 2a again.
6. Who won the talent show? Discuss the questions.

2. a Match the people in the talent show with the 1. Why do you think they made the mistakes?
mistakes. 2. What should they do to make sure they don't
magician comedian make the same mistake again?
singer dancer

No one laughed at any of my jokes.

1 forgot the words to the song.

 Project I W)

a,

Think of a mistake you’ve made recently.

Read the questions and make notes.

1. What mistake did you make?

2. What have you learned from it? How can you avoid

Review
Vocabulary Grammar
1. Circle the correct words. 3. Circle the correct words.

1. Please don't ask me to talk. | have a sore throat
/runny nose.

Ben can't walk. He has a broken leg/ bruise.

I had a high temperature / an allergy when |
had the flu.

My morm has a big bruise / cough on her arm.

| ate too much and now | feel sick / dizzy.

w N

L L

Please can you pass me a tissue? | have a
runny nose / headache.

My dad can't eat bread because he has a food
allergy / rash.

I feel really sick. | think | have food poisoning /
abroken arm.

~

L

2. Complete the phrasal verbs in the dialogue

Layla has/ have been playing the piano since she was 7.
Can we stop for something to eat? We / We've been
traveling for hours!

You look great! Have you / You have been eating more
healthily since | last saw you?

I have a broken leg so | haven't be / been exercising for
afew weeks now.

Noah has the flu. He haven't / hasn’t been going to
school this week.

. Has Mario been taking / take care of the cat today?

[

w

L

o

o

Complete the mini-dialogues with the present
perfect continuous form of the verbs.

watch  play paint  notstudy

with the verb forms. 1. A You look tired, Amy.

B Momand | my bedroom
. | all day, and we haven't finished it!
E -t 2. A Where's James?

£

lying drop come going goes  coming

Dad  You don't look very happy, Katie. What's
! on?

Tom just called me up. You don't need to

: me off at his house later.
Dad  Why not? Aren't you going to see him
before he * away on
vacation?

Well, that's not happening now. He's

. down with the flu.

Dad  Oh, I hope he gets better soon. Don't

B He
since 5 o'clock.
3. A Your grades have gone down, Zoe.
B I'm sorry, Dad. |
4. A | have a headache, Mom.
B Of course you do, Oli. You
TV all afternoon!

soccer in the park

much.

Correct the underlined mistakes in the sentences.

1. | came some family photos across in the attic last week.
| came across some family photos in the attic last week.

2. Yesterday, Marta called up me to chat about her
vacation.

3. Can you drop off me at school later?

Idropped my cards all over the floor. Work in groups. Use your notes to tell the others
about your mistake and listen to their advice.
Present the results of your discussions to the
class.

(1]
(2]
making the same mistake again?
(3]
(4]

Ifell over halfway through the song.

b What mistakes did Ruby make? Last week | forgot to pick up

my little sister from school.

4[ Student’s Book page 22 H

D Learning for life

Learning from mistakes

Objective: To develop an awareness of how we can learn
from our mistakes (critical thinking skills)
Project: Analyzing a mistake and giving advice

These pages, in Units 1, 3, 5, and 7, focus on different
aspects of lifelong learning, categorized by the Learning
for life icons. The topics are introduced through vlogs
(with animation) by two young people: Ruby (Units 1
and 5) and Luke (Units 3 and 7).

Focus on the page title and elicit that, as in American
Options 3, what will be discussed in these lessons will

be transferable to every aspect of life, not just language
learning. Use the photo to explain that the characters in this
level are different. In this unit, they will meet Ruby.

1. a Imagine there’s a talent show at your school.
What are you going to do?

Pre-teach talent show. Ask students what talents they have

and what they would / could do. If they are short of ideas, it

may help to think about a relevant TV show.

As this lesson focuses on life skills, use the opportunity to
point out that people have different talents (and interests).

UNIT1

4a Go back to page 14. With a partner,
check what you know / can do.

worry, Katie. Grandma is 5
over this afternoon, so you'll see her.
Katie  OK, cool! What about Grandpa?
Dad  He has a headache, so he's
0 down and resting right
now. He might feel better later.
Oh, why is everyone sick these days?

4. | forgot the milk. | have to go to the store back.

Katie

m‘“” 3 Now go to your

Personal Learning Track e B

It is important to stress that a talent show involves
entertaining and performing, but that other people may be
talented in ways that don’t involve standing up in front of
people, such as drawing, listening, or analyzing information.

b [3 Watch the video. How much of her act did
Ruby do?
Play the video. Students discuss their answers.
ANSWER: 50% (half of it)

Videoscript p. 157

¢ [3@ Watch the video again. Answer the questions.
Play the video again for students to answer the questions.
They compare in pairs. Check answers as a class.
ANSWERS: 1. £50, 2. Because she can be funny,
3. On the internet, 4. 200, 5. 10, 6. Jimmy Green

2. a Match the people in the talent show with the

mistakes.
Establish with the class that the four words are different
acts that might appear in a talent show. Elicit from students
the sorts of mistakes that different acts might make.
Encourage them to use English as much as possible and
help them with any words that they don’t know.

Focus on the speech bubbles and make sure everyone
understands that these aren’t things that necessarily
happened in the video; they are just examples of what can
go wrong. Students do the matching exercise in pairs. Check
answers as a class.



Differentiation

For extra support, work with the whole class, first drilling
the pronunciation of the four acts.

For extra challenge, ask students in pairs to use an online
dictionary to check the pronunciation and word stress of
magician and comedian. Remind them that they can use the
list of English sounds on page 134 to help them understand
the symbols. Students practice in pairs and put up their
hands when they are ready to say the words for the class.

ANSWERS: magician 3, comedian 1, singer 2, dancer 4

¢ What mistakes did Ruby make?
Students write down Ruby’s three mistakes. Ask students
how they think Ruby feels about Jimmy Green.
ANSWERS: 1. asking her brother, 2. not practicing the jokes,
3. going last in the show

3. a Work in pairs. Match the sentences. Which of
these things are you good at already? Which do

you want to improve?
Students now reflect on making mistakes in general. They
do the matching exercise in pairs. Check answers as a class.
ANSWERS: 1.¢,2.d,3.a,4.¢c,5.b

b %@ Think about the people in 2a again.

Discuss the questions.
In small groups, students answer the questions. Compare
ideas from different groups.

Project

4. Think of a mistake you’ve made recently. Read

the questions and make notes.
In small groups, students answer the questions.

Work in groups. Use your notes to tell the others
about your mistake and listen to their advice.
Present the results of your discussions to the

class.
Students then share their mistakes and listen for advice,
using the language learned for suggestions.

4( Student’s Book page 23 H

Review

Objective: To review the unit content and carry out
self-assessment

The Review page is an opportunity for students to test
themselves on the unit language and then to reflect

on the unit objectives. This is an important tool for
self-evaluation and helps students to gain an overview of
their own progress, leading into the use of the Personal
Learning Track at the end of the unit.

The Vocabulary and Grammar activities could be set as
homework, but it is useful to allow class time for students
to look back at the unit objectives on page 14 in pairs.
Feedback with the class can then inform your planning.

Vocabulary

1. Circle the correct words.
ANSWERS: 1. sore throat, 2. broken leg,
3. a high temperature, 4. bruise, 5. sick,

6. runny nose, 7. allergy, 8. food poisoning

2. Complete the phrasal verbs in the dialogue with

the verb forms.
ANSWERS: 1. going, 2. drop, 3. goes, 4. come, 5. coming,
6. lying

Grammar

3. Circle the correct words
ANSWERS: 1. has, 2. We've, 3. Have you, 4. been, 5. hasn'’t,
6. looking

4. Complete the mini-dialogues with the present

perfect continuous form of the verbs.
ANSWERS: 1. have been painting, 2. has been playing,
3. haven’t been studying, 4. have been watching

5. Correct the underlined mistakes in the

sentences.
ANSWERS: 2. called me up, 3. drop me off,
4. go back to the store

Divide the class into two teams. One student from each
team comes out to the board. Give a definition of a word
from the unit. The first student to write it correctly wins a
point for their team.

Further practice:

e Personal Learning Track (see Introduction, pp. 13—14)

Unit 1 test (see Introduction, p. 19).

UNIT1



Fiction: The Boy Who
Culture I

specialist x-ray skin
feathers wings flight

3

2. a 0109 Listen to what happens next. Why do
you think Sarah and George were laughing
and crying at the same time at the end of the
passage?

1. a Read the introduction to the book and look at the cover.
Does it sound interesting to you? Why (not)?

MELBLING READERS
T conmmm

b #9110 Listen again. Answer the questions.

What happened to Michael after six months
in the hospital?

What did Mr. Smith teach Michael?

How did he teach him?

What did Michael do with Pete?

What happened to Michael after nine months
in the hospital?

Nobody knew where Michael came from. Sarah and Dayil 8. ISk

George Broad, who owned a small store, found him on
the doorstep of their house one morning. He was in a
basket, with a bag of new clothes and some baby food.
Sarah guessed he was about nine months old. Later she
found a piece of paper in the bag. The name Michael

THE BOY
WHO COULD FLY

EEID [D

was written on it.

b Read the passage from the book quickly. Mark the reason(s)

why Michael cried in the hospital.
a (J The doctors treated him badly.

¢ (O Hefelt lonely.
b () He wasn't allowed to see his parents. d () His body hurt.

p

Michaels life changed when he started elementary
school. He started feeling pains in his back, near his
*shoulders. Sometimes he couldn't sleep at night
because of them. The family doctor 2 examined him
but he found nothing unusual. When Michael started
his second year at school, the pains got much worse,
50 Sarah took him to see a *specialist at the hospital.

The specialist examined him and ordered *x-rays.
From the x-rays, he could clearly see that some extra
bones were growing out of Michael’s shoulders. These
bones were pushing against his ®skin and causing the
pains. The doctor told Sarah to bring him back the
following day, but it was too late.

That night, Sarah and George were woken up by
shouts from Michael’s bedroom. They quickly ran to
him and were ®shocked by what they saw. A large

7 bone was growing out of each of his shoulders!
George called an ambulance, and an hour later
Michael was back in the hospital. They x-rayed him
again and several specialists examined him. George

and Sarah stayed there all night and were able

to see him from time to time. Between visits, the
specialists asked them a lot of questions about
Michael. At 7 o'clock in the morning, a nurse told
them to go home.

“What about Michael?” asked George.
“He has to stay here;” the nurse replied.

Later that same morning, he was put into an
#ambulance and taken to another hospital far
away. That day he cried because of the pains in his
shoulders. He cried because he didn't know where
he was. He cried because he wanted Sarah and
George.

Everyone in the hospital was very nice to him. They
gave him his favorite food, read him stories, and
let him watch television. But he was still very sad.
In the evening, he talked to Sarah on the phone.

“Don’t worry, Michael,” she said. “We'll come and
see you tomorrow.”

|

Basic text

4[ Student’s Book pages 24—25 J*

Culture | Fiction: The Boy Who Could Fly

Objective: To develop students’ reading skills by
introducing them to readers

Key words: specialist, x-ray, skin, feathers, wings, flight
Materials: a variety of readers (optional)

The Culture pages focus on aspects of life in other
countries and cultures, encouraging students to be
curious and respectful global citizens.

These (and the Sustainable Development Goals with
CLIL) sections after the Review page are optional material
that you can plan to use as time allows. Students will not
miss core vocabulary or grammar from the syllabus if you
decide not to use them.

If your students have used earlier levels of American
Options, elicit topics that they have studied on these pages,
e.g., lifestyles and the environment. If not, explain the
purpose of these sections. In this level, Units 1 and 5 are
dedicated to the use of fiction as a pathway into unlocking
culture. Discuss with students the value of reading a variety
of types of literature to learn about culture. Encourage them
to read for pleasure, and to broaden their experience of
language and culture.

UNIT1

L

Why did Michael feel sorry for Mr. Smith?
Why did Michael realize he was special?

Why did Michael want Sarah and George to wait
outside for him?

® N

¢ #1.08 Read the passage again and listen.
Put the events in the order they happened. c Vmp piscuss the questions.
a () The doctor finds that Michael is growing
extra bones.
b () Michael has to stay in the hospital for more tests.
¢ (J Michael’s shoulder and back start hurting.
d ([ Michael s taken to a second hospital.
e () Michael sees the local doctor.
() Michael wakes up in pain.
g () Michael sees a doctor at the hospital.

d Match the underlined words in the passage with
their meanings.
a (J “photos” that can see inside the body
b D what covers your body
¢ [ one of the parts inside your body that give it

structure )

d (] the parts of your body above your arms 0 i
0 @)D « abrief description of what happens “
£ () avehicle that takes people to the hospital
g (J very surprised / upset
h () adoctor who is an expert on one part of the body

1. What things do you think Michael will use his
ability for?

2. What problems might he face?

3. What do you think will happen to him?

3. a VB9 Look at the superpowers. For each one,
discuss what would be good about having this
ability and what problems it might cause.

« superstrength

o super speed

« invisibility (when other people can't see you) @3
* the ability to read other people’s minds

b Choose one of the superpowers in 3a and
use it as an idea for a story. Think about:

¢ Write an introduction to your story (60-80
words) like the one in 1a. Remember, it
should make your reader want to read more.

1. a Read the introduction to the book and look at
the cover. Does it sound interesting to you? Why
(not)?

Ask students to look at the cover and the title. What do

they think the story is about? Pre-teach own and doorstep.

Invite students to read the introduction and to answer the

question.

For the Culture pages, there are also three versions of
each text: the Standard text in the Student’s Book and
the Basic and Enriched versions (see Introduction, p. 11).
The tasks are designed to work with all three versions.
The two Culture texts based on readers (Units 1 and 5)
have audio support to introduce students to the idea of
audio books.

b Read the passage from the book quickly. Mark
the reason(s) why Michael cried in the hospital.
Pre-teach any words that your students may need. Students
read the passage and mark the correct sentences.
ANSWERS: Students mark c and d.



¢ ¥ 1.08 Read the passage again and listen. Put
the events in the order they happened.

This is a close reading exercise. Allow students time to read.

Play the audio. Check answers as a class.

Differentiation

For extra support, work with the whole class to identify
the first and last events. To help them develop reading
strategies, point out that the sentences use different
words, for example:

Sentence c uses hurting, but the text uses pains.
Sentence d uses second, but the text uses another.

For extra challenge, students cover the text and discuss
the ordering task in pairs, using memory and logic. They
then check with the text.

ANSWERS: I.c,2.¢,3.8,4.3,5.1,6.b, 7. d

d Match the underlined words in the passage with
their meanings.
Students do the vocabulary work. Then ask them what they
think happens next.
ANSWERS:a.4, b.5,c.7,d. 1,e.2,1.8,8.6,h. 3

2. a 0 1.09 Listen to what happens next. Why do you
think Sara and George were laughing and crying

at the same time at the end of the passage?
Play the audio. Students check their ideas and answer the
question.
ANSWER: They were laughing because it was amazing,
and crying because Michael was very different.

Audioscript p. 146

b © 110 Listen again. Answer the questions.

Play the audio again and students write down their answers.

Check answers as a class and ask students whether they
enjoyed the story.

ANSWERS: 1. After six months in the hospital, feathers
started to grow on his bones. 2. Mr. Smith taught Michael
about flying. 3. He explained the history of flight, taught him
about animals that fly, drew models and diagrams, watched
movies, and did experiments. 4. He exercises in the gym.

5. He flew for the first time. 6. Mr. Smith knew all about
flying, but he couldn’t fly himself. 7. He knew that he was
perhaps the only boy in the world who could fly. 8. Michael
wanted George and Sarah to wait outside because he
wanted to show them he could fly.

c ' Discuss the questions.
In pairs, or small groups, students discuss the questions.
You could also assign one question to each group. Then
groups with the same question can compare their answers
before checking answers as a class.

You could follow up by choosing The Boy Who Could
Fly as a class reader. Playing sections of the audiobook
for the students to listen and follow is a useful settling
activity at the start of a lesson as well as giving them
additional exposure to English.

3. a ' Look at the superpowers. For each one,
discuss what would be good about having this

ability and what problems it might cause.
In pairs, students look at the superpowers and answer the
questions. Encourage them to write down the advantages
and disadvantages of each. Students compare their ideas.

¢ Choose one of the superpowers in 3a and use it

as an idea for a story.
Students invent a title and synopsis of what happens in their
story. Those who enjoy drawing could also create the cover
and some illustrations.

¢ Write an introduction to your story (60—80 words)
like the one in 1a. Remember, it should make

your reader want to read more.
Individually, students write an introduction for the story
that they invented. Draw their attention to the important
idea that the reader should want to read on. Discuss the
technique of story hooks and introduce these ideas:
A curious action: He was holding the entire house in his left
hand.
A moment of confusion: Everyone was terrified. The pen was
moving, but no one was moving it.
Something shocking about to happen: As / looked at my
friend, | knew exactly what she was thinking. I also knew she
wasn’t going to say it.

In pairs, students swap their story introductions. They
read their partner’s introduction and write one or

more questions that they would like to ask. This will
demonstrate whether the story hook has been successful.
Explain however that their partner may not have thought
of the answer yet.

UNIT 1



At the end of this unit ... v bul d ki
B ocabulary and speaking

Movies and film-making

() words to talk about movies and

1. a Read the article quickly. Circle the best summary. 2. a Match the words with the definitions. Use the article

film-making
‘ () phrases to talk about creative a Howamovieismade b The life of a movie director to help you.
activities 0 ] "
movie producer (O cast @] script
. ::::: "s:s",v': DR tso goz Y"“t';lt (O movie director () cameracrew ([ soundtrack
O how “p:“ e g e o D S TIE . 8 () tead actor () audition () costume
and reflexive pronouns ‘ movie industry? ([ composer (J rehearsal (J studio

1. clothes worn by actors in a movie
2. aninterview or test for a role as an actor
3. the star of a movie

| youean |

B " There are lots of jobs to choose from! A big movie can
() talk about movies and creative ; g

have a crew of 600 people - and an amazing 2,984 crew

activities members were needed to make Avatar! A crew includes the 4. the musicinamovie
(") motivate and support a friend cast - in other words, the actors - and many other roles. 5. a place where movies are made or produced
(") respond to ideas and suggestions. But what do they all do? 6. all the actors in a movie
O understand a webpage about an A big movie can cost millions. One of the most expensive 7. apractice for actors before filming
art museum ever, Pirates of the Caribbean: On Stranger Tides, cost $379 8. a person who writes music
million! The money is provided by a movie producer.

(") make a poster to advertise an event 9. aperson responsible for the money that is needed to

The movie director is in charge of the filming - he or she tells. make a movie
N everyone (including the actors and camera crew) what to do. 10. people whose job is to operate a camera for making movies
- £ 28 Before filming, the lead actors are chosen. This is done at 11, the text that actors say in a movie

auditions. Actors are asked to read and act out parts of the
script and the director chooses the best ones.

Then there are rehearsals, when scenes are practiced b €201 Listen and check.
by the actors. Changes to the script are made by the
scriptwriter and costumes are made by the costume:

12. aperson in charge of a movie who tells the actors what to do

¢ Circle the correct words.

designers 1. Costume designers / Actors o auditions and the
Sometimes movie are made ‘on location” - for example, director chooses the best ones
Avatar was filmed in Hawaii and parts of the Harry Potter 2. The is written by /movie prod
i i movies were made in Oxford - but often the filming is done 3. The script is what the actors say/ wear in a movie.
D Watching the world World of movies in a studio, where  movie set is created to look like the : f
s 4. Some scenes are filmed in a studio / cast.

1. a Before you watch. 2. V@ piscuss the questions. Amovie also needs music. Movie music is called a :‘ I:e ca:“'j "etw/ cast d(: ':‘e e -
- . The actors / costumes in that movie were amazing! They
’ soundtrack, and is written by a composer.
Look at the photos. Who arethe people? Where are they? 1. What sorts of movies or videos do AL Looked just ke he elothes tht people wore in the 180054
What are they doing? you watch? When and where do you Lead actors are paid millions - for example, how much was
o e Tom Cruise paid to star in Top Gun: Maverick? He wasn't m
b (O Watch the video. Circle T (True) or F (False). » — paid $1 million or even $10 million. He was paid $100 million! [ 1““3 ()
1. Inthe U.S,, the average teenager spends three hours | often watch videos about.... on my When all the workis finished, the director and producer
aweek watching movies or videos. T/IF [ A e T must hope that the movie will be watched by millions of 3. Choose AorB.
2. In Latin America, 17% of teens watch videos on YouTube. T/F R people - if not, a lot of money will be lost. A Talk about a movie that you like. What do
3. Amoving film was shown to the public for the first Ll RS i T (e you like about it?
AL the movie theater? What did you like i ol
time in Paris. T/F or not like about it? b Read the article again. Circle the correct Tell each other how a movie is made and
4. The first movies had no sound. T/F answers. who does what.
5. More movies are made in Bollywood than in Hollywood. T/F | went to the movies with my p N\ \
e N——y e Lo T s e L. Almost 600/ 3,000 people worked on Avatar. So, first, the money is Yes, and the actors are
. :;P e.llsay e highest paid Bollywood star is paif o = 2. The director / producer tells the actors what to do. provided by the producer. chosen by the director.
$12 million per year. 3. The actors are chosen at auditions / rehearsals. v

4. Avatar | Harry Potter was filmed in Hawaii. >
WBp.15 € Vocabulary Trainer (L2
\

S

Unit objectives
J 4( Student’s Book page 26 H

Vocabulary

* words to talk about movies and film-making D Watching the world | World of movies
* phrases to talk about creative activities

Grammar Objective: To introduce the unit topic through a video

* how to use the present, past, and future Unit introduction

passive
« how to use have something done and reflexive This unit is about the arts. It looks at movies, then creativity,
pronouns and paintings and sculptures. Ask students to make a list

Skills of everything they consider to be art. In pairs, students talk
about how important creative activities are. They could

¢ talk about movies and creative activities perhaps add one to their Unit 1 “Healthy Me” plan
* motivate and support a friend (see TB p. 38).

* respond to ideas and suggestions

e understand a webpage about an art museum Watching the world

* write a poster to advertise an event

. . As in American Options 3, Units 2, 4, 6, and 8 of American
Learning for life Options 4 feature a documentary-style video to present the
* How to concentrate better unit topic. The videoscripts are on TB pp. 159—-160.

Sustainable Development Goals

* Creative learning (and Project) 1. a Before you watch.

With books closed, ask students to write down as many

different genres of movies as possible. If you have access to

a streaming service on which you can select English as the
Discuss the unit objectives with the class, allowing students choice of language, you could open it for students to check
to demonstrate what they already know in English and their their ideas.

world knowledge about the topic.

[ 50 V1P



Ask students to open their books. They look at the photos
and describe them. Encourage them to relate the photos to
the film-making process. They could put them in a possible
order.

b [3 Watch the video. Circle T (True) or F (False).
Students read the sentences. Encourage them to predict
whether they think they are true or false. Play the video. In
pairs, students check their answers. Check answers as a
class.

ANSWERS: 1.F,2.F,3.T,4.T,5.T, 6. F

2. 7 Discuss the questions.

Students do the task in pairs. Monitor actively and write
down any examples of good language use or language that
you could later use for a correction activity. The students
swap pairs and repeat the activity with another person.
They could do this several times as this provides them

with the opportunity to improve. Then ask students to get
into small groups to compare their ideas. Check ideas as a
class, asking one student in each group to summarize their
group’s opinions.

Extra activity

Students find out about a Bollywood star, or an aspect of
the Bollywood industry.

4( Student’s Book page 27 H

Vocabulary and speaking
Movies and film-making

Objective: To present and practice vocabulary and
speaking skills connected to film-making

Target language: audition, camera, cast, composer,
costume, crew, movie director, movie producer, lead actor,
rehearsal, script, soundtrack, studio

1. a Read the article quickly. Circle the best

summary.
With books closed, tell students they are going to read an
article entitled So you want to work in the movie industry? In
pairs, they make a note of words and ideas they think will be
in the text. Ask students to open their books and check their
ideas.

Then they look at the question and decide which is the best
summary.
ANSWER: a

b Read the article again. Circle the correct answers.
Students read the sentences. They read the article and do
the exercise.

Differentiation

For extra support, help students to identify key words
in the sentences that will help them find the relevant
paragraph for each question.

For extra challenge, students write two more sentences
with options for a partner to circle.

ANSWERS: 1. 3,000, 2. director, 3. auditions, 4. Avatar

2. a Match the words with the definitions. Use the

article to help you.
With books closed, ask students what you call the person
who writes the music for a movie (composer). Go through all
the words in this way.

Ask students to open their books. They do the exercise
individually.

b © 201 Listen and check.
Play the audio for students to check their answers. Drill the
pronunciation of the words yourself or use the audio.
ANSWERS: 1. costume, 2. audition, 3. lead actor,
4. soundtrack, 5. studio, 6. cast, 7. rehearsal, 8. composer,
9. movie producer, 10. camera crew, 11. script,
12. movie director

c Circle the correct words.
Students read the sentences in pairs and do the exercise.
Check answers as a class.
ANSWERS: 1. Actors, 2. composer, 3. say, 4. studio,
5. camera crew, 6. costumes

3. m]uuj Choose A or

Allow students 5 minutes to think carefully and to write
down words they might want to use. Allow them about 10
minutes for the activity, ensuring that students take turns to
speak.

A Talk about a movie that you like. What do you like

about it?
Ask students to think about a movie they enjoyed and what
they liked about it. Encourage them to use the words in
Exercise 2a.

Tell each other how a movie is made and who does

what.
Students might need to reread the article. They could also
add other words from movie credits they have seen, e.g.,
grip, gaffer.

Further practice:

e WBp. 15 (see TB p. 167)
e Vocabulary Trainer

UNIT 2



Grammar
Past, present, and future passive
1. a Match the sentence halves.
1. () An amazing 2,984 crew members ...

2. () The money to make the move ...
() changes to the script are made ..
() How much was Tom Cruise paid....

_J Hewasn't paid ...
L If amovie isn’t successful, ...

is provided by a movie producer.
alot of money will be lost.

$1 million. He was paid $100 million!
were needed to make Avatar.

by the scriptwriter.

to star in Top Gun: Maverick?

coooco O0sw

b Read the article on page 27 again and check.

2.a 0202 Listen and read.

Language box
1. Usually the script is written before the actors
are chosen.
2. The act 't chosen by the d

3. My favorite soundtrack was written by an Italian
ccomposer, Ennio Morricone.

4. This movie wasn’t made in Hollywood. It was
filmed in Rome.

5. Her next movie won't be made on location. It
will be created in a studio.

6. How much will he be paid for his next movie?

3. Complete the text with the verb forms.

isdivided aremade arelocated  won't be allowed
was built  willbesent  were opened

Cinecitta Studios - -
and Cinecitta World ~

Cinecitta Studios are the biggest movie studios in Europe.
They* near the city of Rome.
They? in 1937. Many movies

g there every year - more

than 3,000 movies since 1937.

Cinecitta World is a movie theme park, 25 km from Cinecitta
Studios. The theme park *

in 2014. It's open all year, except in February, and it

s into seven areas, including
Spaceland, Aqua World, and Adventure Land. Why not visit
this summer? If you buy your tickets online, the tickets

s to you by email. You can even
go to Cinecitta World with your pet dog, but it

7

1. a Match the phrases with the photos.

into the restaurant.
b Choose the correct options to complete the
rules.
4. VEp Change the sentences so they're true for you.
* We use the passive to focus on *the person who Tell your partner.
does the action / the object of the verb. We do
this when the person who does the action isn't
known or isn’t important.
« To form the passive, we use the correct form of
be with the ? past simple / past participle
of the verb.

. My shoes were made in Brazil.

. For my birthday this year, | was given a pair of socks and
abicycle.

My dinner this evening will be made by my dad.

My favorite book was written by J. K. Rowling.

1won't be woken up by my alarm clock tomorrow
morning. My mom will wake me up instead.

N

o s w

My shoes weren't made in Brazil.
g I think they were made in China.

]
Grammar bank and Gg”éﬁ",’,‘f p.114  WBR.16 € Cyber Homeworks

4[ Student’s Book page 28 H

Grammar Past, present, and future passive

Objective: To present and practice the past, present, and
future passive

1. a Match the sentences halves.
Elicit the meaning of crew members and scriptwriter
building on the unit vocabulary.

Books closed. Ask students if they can remember how many
crew members were involved in Avatar. Write the answer

on the board: 2,984 were needed in Avatar. Ask students
what the verb form is (past passive) and how to say this in
the active voice (Avatar needed 2,984 crew members). Elicit
when we use the passive (when we aren’t interested in who
did the action, or the action is the most important part of
the sentence).

Ask students to open their books. Ask them to underline
the passive part of each sentence as they complete the
exercise.

b Read the article on page 27 again and check.
In pairs, students read again to find the answers. Check
answers as a class.
ANSWERS: 1.d,2.a3,3.¢,4.1f,5.¢,6.b

UNIT 2

Vocabulary and speaking ©
Creative activities

[ Optibns C)

() playin an orchestra
— 3. Choose Aor .

() singin a choir
() perform on stage

design a video game
() make an animation
() direct amovie
compose a piece of music () organize an exhibition
(J create a website (J write a novel or a play

b 42,03 Listen and check. Suundlrlghlp.llﬂ
=

t- Complete the table with the activities in 1a.
Then tell a partner. How similar are you?

A Discuss 1 below.
Discuss 1, 2, and 3 below.

1. Which three things in 1a do you
think are the most difficult?
Which three things do you think
are the easiest?

I think learning a musical instrument

Things you've done is very difficult — for me, anyway! ‘

‘ Making a video is very easy.
Just get your phone and ...

Things you'd like to do
s ¥ 2. Do you know people who have

done/ can do the things in 1a?

My mom's friend designs video games. ‘

Things you aren't interested in She works for a gaming company.

3. What other creative activities do
you like?

wep.17  [EXN

2. a 0202 Listen and read.
Play the audio for students to follow in their books. Drill the
sentences yourself or with the audio.

b Choose the correct options to complete the
rules.

Books closed. Write sentences 1—4 from Exercise 2a
on the board. Elicit the tense of be (past or present) for
each one. Ask what part of the verb is the same for both
(the past participle). Write sentences 5 and 6 on the board.
Elicit the tense (future) and the form (will / won’t + be + past
participle).
Ask students to open their books and do the exercise.
ANSWERS: 1. the object of the verb, 2. past participle

3. Complete the text with the verb forms.

First, ask students to read and find out what Cinecitta
Studios and Cinecitta World are (movie studios and a
theme park in Italy). Students complete the exercise. Check
answers as a class.



Differentiation

For extra support, ask students to first identify the verb
tense of each option. Then they read the text and try to
identify which tense is needed.

For extra challenge, ask students to find a sentence
in the text which could be written in the active
(They opened ...).

ANSWERS: 1. are located, 2. were opened, 3. are made,
4. was built, 5. is divided, 6. will be sent, 7. won’t be allowed

Extra activity

Ask students to write a similar paragraph about film
studios in their country.

4. VW@ Change the sentences so they’re true for you.
Tell your partner.

Write the first sentence on the board. Ask students to stand

up if it's true for them. Ask students what information needs

to be changed to make it true (either shoes or Brazil). Show

students how to add / think if they aren’t sure.

Individually, students read the sentences and think what
they need to change to make the sentences true for them. In
pairs, students tell their partner.

Ask a few students to share some sentences with the class.

Differentiation

For extra support, underline the information in two
sentences that needs changing.

For extra challenge, students write two more sentences
for their partner to change to make true for themselves.

Further practice:

e Grammar bank and Grammar rap SB p. 114
(see TB p. 137)

e WB p. 16 (see TB p. 167)

e Cyber Homework 6

4( Student’s Book page 29 H

Vocabulary and speaking Creative activities

Objective: To present and practice words for creative
activities

Target language: compose a piece of music, create a
website, design a video game, direct a movie, make an
animation, organize an exhibition, perform on stage, play in
an orchestra, sing in a choir, write a novel or a play

1. a Match the phrases with the photos.

With books closed, write Creativity on the board. Ask
students what it is and what creative activities they do (e.g.,
creating videos for social media, taking photos).

Depending on your class, you could talk with
them about the importance of doing creative things: Why is
it important? What does it involve?

Ask students to open their books and to match the phrases
with the photos. Check in pairs.

In groups of 3 or 4, students create a tableau vivant

(a static “picture” with models in position) for each of
the phrases. You could also ask them to choose four that
they especially like. Then say each phrase and students
get into their positions.

b © 2.03 Listen and check.
Play the audio for students to check. Check answers as a
class. Drill the pronunciation, paying particular attention to
the stress.
ANSWERS: 2. sing in a choir, 3. organize an exhibition,
4. play in an orchestra, 5. compose a piece of music,
6. perform on stage, 7. write a novel or a play,
8. create a website, 9. direct a movie, 10. make an animation

Sounds right p. 110 (TB p. 134)

The Sounds right pronunciation activity focuses on saying
the /o:/ sound (or).

2. VI Complete the table with the activities in 1a.

Then tell a partner. How similar are you?
Ask students to look at the table. You could give some
examples about yourself. Ask a couple of students to
share something they’ve done / would like to do / are not
interested in.

3. [TTI0 choose A or

A Discuss 1 below.

Ask students to read the two questions in Part 1 carefully.

If they have no experience of any of the activities, remind
them that it's about what they think. How do they imagine it
would be? Encourage them to think why these things might
be easy or hard. Allow enough time for students to think
about what they are going to say.

Discuss 1, 2, and 3 below.
Students read all the questions. Allow them enough time
to think about what they are going to say and how they’re
going to say it. Perhaps set a timer for each part, and
students could swap partners for Parts 2 and 3 if you think it
appropriate.

Further practice:
e WBp.17 (see TB p. 167)

UNIT 2



Grammar EIM Listening and speaking

have something done; reflexive pronouns Motivating and supporting a friend
1. €204 Listen to a movie director’s assistant talking b Read the rules. Complete the example sentences. 1. a 0206 Listen to the conversation. How does Sara
about her job. Which thing doesn’t she mention?

feel? Why?
Mark the photo. « We use have something done (have + object + past Y

2} - _ participle) to say that someone does something for b €207 Listen again. Circle T (True) or F (False).
us — usually when we pay them to do it.

1. Sara finds playing the piano difficult. TIF
* You can change the form of have. For example: 2. Sara doesn't enjoy listening to music. TIF
He! has his hair cut once a month. 3. Jon wanted to learn a musical instrument
(present simple) last year. TIF
They* their car fixed yesterday. 4. Jon's parents didn't allow him to play basketball. T/ F
(pastsimple) 5. Jon says Sara should talk to her mom. T/F ior €
2 my eyes checked next week. T DNS N W
(wil"future) 6. Jon says Sara is very good at drawing. IF
* We can use reflexive pronouns (myself, yourself, 7. Sara shows Jon a picture of a cat. T/F 3. ChooseAor .
himself, herself, itself, ourselves, yourselves, i i "
g i . " " ¢ Who does each of these things? Write Sara or Jon. -
themselves) to emphasize that we do something & A Role-play the conversation between Jon
without the help of another person. For example: 1. asks what's wrong. and Sara — as much as you can remember.
| always make breakfast* 2. describes problems. Use the phrases in 2a to help you.
We usually cut the grass ® 3. tries to motivate and support. e T AT T |
They never fix the car ® 4. responds to support.
d €208 Listen again and check. | Well, 'm just a little worried about ... |
3. Complete the answers using have something
done or a reflexive pronoun. 2. a Read the useful phrases. Complete them with the
L words. Student A: Think of a hobby or activity
1. Did you clean the windows yourself? that you find difficult. What do you find
No, | had the windows cleaned. difficult  worried give up difficult about it? Tell your partner.
2. 2 4205 Read and listen to sentences 1-5. Circle 2. Did she have the washing machine fixed? keep nice  amazing Student B: Suggest ideas to your partner.
the correct meanings. No, she Try to motivate and support him / her. Use

Asking someone what’s wrong
What's * ?
What's the matter? | I'mnotvery good at.... | | Ifind... very difficult... |
Describing problems .

w

Will you decorate the living room yourselves? the phrases in 2a to help you.

Language box No, we
1. My son s having his hair cut. Are you having your bike repaired?

a He's cutting his own hair. No, |

>

il » I'm not very good at (singing). jloushouldnitalvelups
b Someone is cutting his hair for him. 5. Are they cutting the grass themselves? I find (math class) very 2 . You can doiit!
2. Last time, he cut his hair himself. No, they I'mjust a little about (the test).
O hEBIBEmiER 6. Did he have a cake made for your birthday? Motivating and supporting
b Someone cut his hair for him. )
] No, he You're ¢ at (drawing).
3. The actors have their make-up done. You've really Improved.
a The actors do their own make-up. 4. Vg Tella partner about: s up the good work.
b Someone does the make-up for the actors. « things thatyou and your family usually do yourselves. Don't® up. You can do it
4. One actor likes to do her make-up herself. « things that you have done for you (by someone else). Responding to support
a The actor does her own make-up. A ” " s so? of you to say that
b Someone does the make-up for the actor. sl Gy blelme )

Thanks, | really appreciate it.

L

I had the walls painted.
a | painted the walls.
b Someone painted the walls for me.

My mom usually buys food at the supermarket
after work. But yesterday she had it delivered b 0209 t- Listen and check. Then practice
to the house — she was too busy! saying the phrases with a partner.

EL) Grammarbank p. 115 WBp.18 WBp.19 @ CyberHomework7 € Vocabulary Trainer € Dialogue Karaoke  [JEEN

4( Student’s Book page 30 H 2. a 0 2.05 Read and listen to sentences 1-5. Circle

the correct meanings.
Grammar Ask students to read the sentences and tell you what words

have something done; reflexive pronouns tell us if the person is doing it themselves, or if someone else
Objective: To present and practice have something done is doing it. Elicit himself, herself, and own. Ask students to
and reflexive pronouns read the sentences and to decide which meaning is correct:

a or b. Students work individually and then compare in pairs.
1. ©2.04 Listen to a movie director’s assistant Check answers as a class.

talking about her job. Which thing doesn’t she ANSWERS: 1.b,2.a,3.b,4.3,5. b
mention? Mark the photo.

Ask students to look at photos 1 and 4 and to tell you what
is different about them.

b Read the rules. Complete the example sentences.
Ask students to give you a sentence in which the person

didn’t do the action themselves, e.g., The actors have

Elicit what is happening in each photo. Encourage students their make-up done. Elicit the form have something + past
to suggest known nouns and verbs, e.g., cut the grass, and participle.

then help them turn it into a sentence by giving them the

i . Students read the rules and do the exercise. You may prefer
first words, e.g., Someone’s cutting.

to do questions 2 and 3 first (as the tense is given) and

Tell students they are going to listen to a movie director’s check these answers as a class. Then check that students

assistant talking about her job. Elicit some things students know all the reflexive pronouns of all the subjects before
think she will talk about. Then tell them that she doesn’t they Comp'ete 4—6. Check answers as a class.

mention one of the photos. Students listen. Play the audio ANSWERS: 2. had, 3. will have, 4. myself, 5. ourselves,
twice if necessary. 6. themselves

ANSWER: Photo 6 m

Ask students to write true sentences about themselves or
their family.

Audioscript p. 146

UNIT2



3. Complete the answers using have something

done or a reflexive pronoun.
Do the exercise orally first by asking the questions and
eliciting the answers.
Then ask students to write the answers. Check answers as a
class.
ANSWERS: 2. fixed the washing machine herself,
3. we'll have the living room decorated,
4. I’'m repairing my bike myself, 5. 're having the grass cut,
6. made the cake himself

4. V' Tell a partner.
In pairs, students talk about the two different topics.
Encourage them to read the examples.

Further practice:

e Grammar bank SB p. 115 (see TB p. 137)
e WB p. 18 (see TB p. 167)

4( Student’s Book page 31 H

Listening and speaking
Motivating and supporting a friend

Objective: To present and practice language for motivating
and supporting a friend

1. a 0206 Listen to the conversation. How does Sara
feel? Why?

Ask students to look at the photo. Talk about it together,

saying what the girl is doing and why, and imagining what

happened just before the photo was taken, as well as what

happens next.

Tell students that they’re going to listen to Sara talking to a

friend, Jon. Students listen and answer the questions.

ANSWERS: She feels sad because she doesn’t like her

music lessons. She doesn’t think she’s very good.

Audioscript p. 147

b ©2.07 Listen again. Circle T (True) or F (False).
Pre-teach critical, give up, amazing, improve, and any other
words that might prevent your students from completing the
task.

Ask students to read the sentences. Play the audio again
and students do the exercise. They check answers in pairs,
and then check answers as a class.

Differentiation

For extra support, supply students with the audioscript.

For extra challenge, ask students to correct the false
sentences.

ANSWERS: 1.7, 2.F,3.F,4.F,5.T,6.T, 7. F

¢ Who does each of these things?
Write Sara or Jon.
Go through the sentences orally. Ask Who asks “What’s
wrong?”? In pairs, students try to remember as they
complete the exercise.

d ©2.08 Listen again and check.
Play the audio again and students check their answers.
ANSWERS: 1. Jon, 2. Sara, 3. Jon, 4. Sara

2. a Read the useful phrases. Complete them with
the words.

In pairs, students complete the exercise.

Check answers by asking students to tell you How can we

ask someone what’s wrong? Write the sentences on the

board. Ask students if they can add any other sentences to

the functions.

b ©2.09 YW Listen and check. Then practice

saying the phrases with a partner.
Students check their answers. Then either play the audio or
say the phrases yourself to help students practice them.
ANSWERS: 1. up, 2. difficult, 3. worried, 4. amazing,
5. Keep, 6. give, 7. nice

3. ﬂﬂ]uus Choose A or

A Role-play the conversation between Jon and
Sara — as much as you can remember. Use the

phrases in 2a to help you.
Make sure everyone understands the activity before putting
students into pairs. You could provide the audioscript, but
reassure them they don’t need to remember everything.
Students do the role play and then swap roles.

Student A: Think of a hobby or activity that you
find difficult. What do you find difficult about it?
Tell your partner.

Student B: Suggest ideas to your partner. Try to
motivate and support him / her. Use the phrases in

2a to help you.
Give students some time to think about what they are going
to say. Help with some ideas if necessary. Students do the
role play using the language from the lesson. Then they
swap roles.

Talk with the class about the importance of motivating and
supporting friends and family.

Further practice:

e WB p. 19 (see TB p. 168)
e Cyber Homework 7

e Vocabulary Trainer

¢ Dialogue Karaoke

UNIT 2



EXM Writing 2

A poster to advertise an event

E™M Reading

1. a Read the text quickly. Where do you think it's from? b %210 Read the text again and listen.

a ahistory book b a tourist information website

How many of these tasks can you do?
. The Louvre is visited by 15,000

-

1.

Read the poster. What's the writer's main objective?
How successful do you think the poster is?

. Read the poster again.

Mark the phrases it uses to

people every week. T/F encourage people to come.
iIReasonsitolloveithellouvres 2. Nomuseum in the world s bigger k | I 1. (J You'l be amazedto...

than the Louvre. TIF La efle d Co ege 20
Ask anyone the name of a famous art gallery or museum, and N (01793 th m g | 8 you want, you can...
there's a good chance the first one that *comes ito thei heads j e tereume morethan. annual art exhibition 3. (J 1 possible that .

: aintings in the Louvre.

is the Louvre. Located in 2the heart of Paris, it's the most visited palnting The BIGGEST art event of the year — 4. () You'resureto....
art museum in the world. Around 15,000 people are welcomed 4. The Louvre needs to be bigger now

through its doors every day!

The Louvre is now the biggest museum in the world, but it was
3originally built as a fortress. The building work was started in

because

L

The Mona Lisa was stolen around

more than 300 works of art!

* Come and meet the artists!

5. () To be honest, you'll ...
6. () We promise you...

1190, and in 1202, the fortress was completed. Then, after the 6. The two pieces of stolen armor You'll be amatzed to hear the fascinating m ions: &
French Revolution, the fortress was turned into @ museum, and were returned after around ideas behind the students’ art!
in 1793, it was opened to *the public. At that time, only 537 . + Buy something nice! . Choose A or [,
aintings were included in the museum’s collection. i " i
(R [ How is the pyramid at the Louvre If you want, you can take something A Do 1 below.

Since then, it has continued to grow. These days, it covers
60,600 square meters. It needs to be big because 480,000
pieces of art are contained in it!

One of the most famous paintings in the Louvre is the Mona Lisa.

It's Sadmired by the millions of people who come to the museum
every year. You probably know that around a hundred years ago,
the Mona Lisa was stolen (and then returned). But did you know
about a more recent theft? Two pieces of extremely Svaluable
armor were given to the museum in 1922. The armor was
incredibly old. It was made in Milan between 1560 and 1580. It
was stolen from the museum in 1983 and was finally discovered
and given back almost four ?decades later, in 2021.

The Louvre isn't just known for its works of art. The building itself
is famous, too. Most of it is made of stone, but perhaps the best-
known view of the Louvre is the glass pyramid that covers the
®main entrance. This glass pyramid was designed by a Chinese—
American architect, I. M. Pei, and it was completed in 1988.

One more fact before we finish. Did you know that there are
actually two Louvres? In 2016, a second Louvre museum was
opened in Abu Dhabi. It cost over $100 million to build and it's

different from the rest of the building?
In which cities can you find a Louvre
museum?

How many people visit the Louvre in
Paris every year?

©

Look at the underlined words in the text.

Circle the correct meanings.

[ o

they think of / they want to go to

2. the most important part of / the center of
3. in the beginning/ interestingly

4. all people / some people

5. photographed / respected

6. beautiful / expensive

7. periods of ten years / periods of ten days
8. smallest/ largest, most important

WBP What are the most interesting

things you learned about the Louvre
from this text? What else would you

visited by one million visitors per year. Not bad — but the Louvre

in Paris gets about ten times as many! like to know about it?

1 didn't know the Louvre was

beautiful home with you!

« See all types of art — painting, drawings,
photography, movies, and sculpture!
You're sure to find something you like!

* Enjoy free coffee and delicious cake!
We promise you won't go home hungry!

l‘?
When: 10.00a p.m. Where: Main Hall,
Friday, May 30th to Su une 1st l  College Road, Lakefield
-

All the art is created by Lakefield
College students

Come and support your local college!

For more information call: 760-987-5531
email: lakecollart892@mnet.com

Do 1 and 2 below.

-

. Work in pairs. Plan an
exciting event that you
can invite people to.
Think about these things:
« What type of event is it?

« What can people see and
do there?

* What's great about it?

 Where and when will it
take place?

Make a poster to advertise

your event. Use the points

in 2 and the phrases in 3

to help you.

. Show your poster to
another pair. What do they

like about it? Can they

Find these things in the poster. Number them in the order they suggest improvements?

otions Basic text = appear. Would they like to come
L3 Enriched text | {ua iginally built as a f
riched tex originally built as a fortress.... a (] details about where and when the event is happening to your event?
ﬁ b D a headline to catch people’s attention
fes, that was interesting. X .
A d like to know .. ¢ () how you can find out more information
d (] afinal “call to action” — asking people to do something
b After class, go online and find the m e D 'v:‘l’:step;?:\z can see or do at the event, and what's great about
answers to your questions. - f D the name i' the event
WBp.21  ©CyberHomeworks  [EEN

4( Student’s Book page 32 H

Reading Reasons to love the Louvre

Objective: To develop reading skills
Materials: photo of a famous art gallery in your country
(for Extra activity)

Show a photo of a famous art gallery in your country. Ask
students what they know about it.

1. a Read the text quickly. Where do you think it's

from?
Students look at the photo in their book. Ask Which famous
art gallery is it? Where is it? Tell them that they are going
to read a text about it and they have to decide where they
think they might see this information. Look at the two
options and elicit the sort of information and language that
each has, e.g.:

a history book: historical facts (when it was built, who
built it, why), dates, formal language a tourist information
website: information that will make you want to go there,
how to get there, best time to go there, informal language,
directly addresses the reader

ANSWER: b

UNIT 2

b © 2.10 Read the text again and listen. How many

of these tasks can you do?
Students read questions 1-9. Encourage them to highlight
the key words in each question. Students work individually
and then compare answers in pairs, before checking
answers as a class.
ANSWERS: 1. F (15,000 every day, not week), 2. T, 3. F,
4. it has 480,000 pieces of art, 5. a hundred years ago,
6. four decades / 40 years, 7. It's made of glass.
8. Abu Dhabi and Paris, 9. 10 million

2. Look at the underlined words in the text. Circle the

correct meanings.
Students find the words in the text and then choose the
correct meaning. They work in pairs. Check answers as a
class.
ANSWERS: 1. they think of, 2. the center of, 3. in the
beginning, 4. all people, 5. respected, 6. expensive,
7. periods of ten years, 8. largest, most important



3. a VI What are the most interesting things you
learned about the Louvre from this text? What

else would you like to know about it?
Ask students to close their books and to work in pairs. They
share their most interesting fact from the text. Ask students
Have you already visited the Louvre? Did you enjoy it? Or
would you like to visit it? Ask them to work in pairs to think of
more questions they have. These could be about the price,
or other artworks that are in the Louvre.

b After class, go online and find the answers to
your questions.
Set this as homework for students to do after class. In
the next class, ask students to share information they
found. After they have all had a chance to say what they
discovered, ask the class What was surprising?

Extra activity

Students could research the visitor numbers for the most
popular places for tourists in their country. You could ask
them to find the top 3, 5, or 10, for example. Ask them to
note the websites where they found the information. Pool
the information and if they have found different figures,
discuss the importance of evaluating sources when they
research online.

Further practice:
e WB p. 20 (see TB p. 168)

4[ Student’s Book page 33 H

Writing A poster to advertise an event

Objective: To develop writing skills: a poster to advertise an
event

1. Read the poster. What’s the writer’s main
objective? How successful do you think the
poster is?

Ask students to look at the poster and to answer the

questions. Check answers as a class, encouraging students

to justify why they think / don’t think the poster is a

successful piece of writing.

Then ask students whether they’'ve ever been to an art
exhibition. Ask if they would like to go to this one and
encourage them to give reasons.

ANSWERS: 70 advertise an event (annual art exhibition)

2. Find these things in the poster. Number them

in the order they appear.
Students read the topics and number them accordingly.
Check answers as a class. Ask students what the “call to
action” is (come and support your local college). Ask them
why a “call to action” is important (so that people know
what they need to do next).

Differentiation

For extra support, number each paragraph in the text.
Ask students to match the paragraphs with features a—f.

For extra challenge, ask students to write an additional
line for the poster about the minimum or maximum price
of the artwork, or information about where the money is
going to (e.g., a charity or the school art department).

ANSWERS: 1.1, 2.b,3.¢,4.a, 5.d, 6.¢c

3. Read the poster again. Mark the phrases it uses

to encourage people to come.
Students read and do the exercise. Encourage them to copy
the phrases into their notebooks.
ANSWERS: Students mark 1, 2, 4, and 6.

4, Em]ujlj Choose A or

Encourage all students to try to use some of the grammar
and the vocabulary of the unit. To help, you could
brainstorm some events on the board with the whole
class first.

A Do 1 below.

Allow students plenty of time to read what they need to do.
You might like to provide them with a template so that they
include all the information required. Encourage them to
look at the example in Exercise 1 and to use phrases from
Exercise 3.

Do 1 and 2 below.
Students make their own poster. Then they read another
pair’s poster to suggest improvements. These could be
aspects of language or also about the design (layout,
images, colors). They then say whether or not they would
like to go to the event and give their reasons.

You could consider pairing up with an art teacher at your
school. The students could then put on an art exhibition
labeling the exhibits in English.

Further practice:

e WBp.21 (see TB p. 168)
e Cyber Homework 8

UNIT 2
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@ Learning to learn

Learn how to concentrate better

1. Mark what's true for YOU.

‘ 9 For me, concentrating ...

Ois really easy.
Dis sometimes easy, and sometimes difficult.
_)is always a real challenge.

‘0 The place where | do my homework )

Ois different from the place where | relax.
Dis the same as the place where | relax.
Oisn't always the same place.

(© whenidomywork...

O I work for as long as it takes.

O 1 work for fixed periods of time with short
breaks in between.

Ol often start working, but after a short time |
end up doing something else.

2. Read the paragraph. Circle T (True) or F (False).

People of different ages have different attention
spans - in other words, the time we can fully
concentrate on a task without being distracted.
The average attention span for a 4-year-old is
between 28 and 42 minutes. But studies have
shown that we can focus a lot longer when we
find our work enjoyable, or when we know it's
important for our future lives. And we can train
ourselves to concentrate better and longer.

1. A14-year-old can never concentrate

for longer than 42 minutes. TIF
2. It's possible to improve your
concentration if you know how. TIF

3. a Read “What the experts say.” Which things are
you already doing?
b V@9 Decide which two tips you'll try first.
Compare your choices. Give your reasons.
4. ‘ﬁ- Discuss. What are the most useful things
you've learned in this lesson?

What the experts say about
concentration

ED Know the difference between relaxation and
work. Most people can focus best when they have
a place that's only for work. Studying while lying
on your bed might seem tempting, but it'll make it
more difficult for you to fully concentrate.

Make sure your study space is clean and
organized. Remove objects that might distract you
- your phone, books you don't need for study, etc

B Become allist person. Checklists are great - they
help you not to forget important tasks, and
checking off things on your list (because you've
done them!) makes you feel good. Think about the
order you do your tasks in, too. Let’s say you have
three tasks that you want to do, and three that you
have to do. Some people do all their want-to-do
tasks first, but that isn't a good idea. Start with one
want-to-do task, then do all the have-to ones, and
finish with the rest of the want-to tasks.

B) Breaks areimportant. Use a routine of work
phases (say half an hour each), with breaks of
10-15 minutes in between. If you can, get some
fresh air during your breaks. But if you can't get
outside, psychologists have found that looking
at beautiful pictures of landscapes and gardens
helps us to relax, too.

D Useaplanner. Planning your time is important.
Write down the dates of your tests, homework, etc
in your planner.

D Andlast but not least - try this breathing
technique. Breathe in deeply and slowly - hold
your breath for five seconds - breathe out slowly -
hold for five seconds - breathe in deeply ... do this
breathing cycle 10 to 20 times. It'll help you to get
rid of stress and to focus on your work.

Student’s Book page 34 H

Learning to learn
Learn how to concentrate better

Objective: To learn tips for ways to improve concentration

Learning to learn

These pages, in Units 2, 4, 6, and 8, present strategies

4a Go back to page 26. With a partner,
check what you know / can do.

and techniques for language learning. The lessons

encourage students to think about what works for them.

1.

On the board, write Concentration. Ask students to make as
many words as they can from it, e.g., net, train. Set a timer.

Mark what'’s true for YOU.

Check ideas.

Differentiation

When students have been asked to compile a list, it is

motivating to ask weaker students / pairs to suggest

Review 2

Vocabulary Grammar
. Put the letters in the correct order to complete 3. Circle the correct verb forms.
the sentences. 1. 1 don't think cars will be driven / were driven by

-

people in the future.

The Four Seasons is composed / was composed by
Antonio Vivaldi in the 18th century.

These days, paper was made / is made from wood
and recycled paper products.

. The London Eye wasn't opened / won’t be opened

. Mozartwas anamazingclassical music
(rescomop). He created over 600 music pieces.
Tomorrow, | have an (dionuati) for
apartin the school play.

Let's have one more

practice before the performance.

w [
w [

(rearhelas) to

IS

4. The (stac) of that movie is fantastic. to the public until 1999.
All the actors are amazing. 5. The show isn’t filmed / won't be filmed in the
5. I'dlike to be a (tisewrcritpr). | studio next weekend.

enjoy writing dialogues between characters.

For the performance, the dancers were wearing

beautiful (socutems). 4
The camera crew are already at the

(utsiod) to start filming the show.

o

Were / Are these costumes wear / worn by the
actors in the last Spiderman movie?

L

. Complete the sentences with the words and the
correct form of have something done.

~

I usually have my haircut. (my hair / cut)

8. When | was younger, | loved the
(suotrndcka) of the movie Aladdin. | knew all the Sentcnenins
el 2. Did you (that dress /
make) for you? It fits you perfectly.
. Complete what the students say with the verbs. 3. Mydad (his laptop /
desn  wite sing  play direct repair) right now because it isn't working.
4. We always (pizzas /
© | I've been learning to play the violin for a year. deliver) to our house for dinner on Fridays!
5. My mom (her teeth /

| want to practice hard so | can

in my school orchestra next year. clean) at the dentist every six months.

5. Complete the email with the correct reflexive

© | 1m good at creating stories. My friends love them! pronouns.
They say that one day | might a
novel and become a famous author.
Hi Ana,

Guess what! My class and | are finally ready to perform

O [rml t d1n
m fedrning computer programming and fim in the school musical on Saturday!

into video games. d like to

video games in the future. We've been working hard to prepare the musical and

we've done it all* - I'm very proud
because | wrote the script | Then my
friends Tiago and Benji designed some of the costumes
3 They look amazing. And do you
remember my friend Vera? She composed most of the
songs * !
© | My music teacher says | have a beautiful I'd love you to come on Saturday, so you can see it!
voice and that | should in Matt
the school choir. 'm going to think about it.

O | 'm really excited! 'm going to
a short movie at my drama club. | can't wait!

S S—
mm“ 2 Now go to your

Personal Learning Track e [35 ]

Ask students what concentration means. Help them to
express this, for example giving a sentence starter If / When
you. You can also ask them to give examples of the opposite
of concentrating.

Students then open their books and do the quiz.

2. Read the paragraph. Circle T (True) or F (False).
Ask students how long they can concentrate for, and how
long they think a 14-year-old can (if your students are
older / younger than 14). Elicit that this is their attention
span. Students read the paragraph and check their ideas.
Then they read the questions and find the answers in

the text.

ANSWERS: 1. F, 2. T

3. a Read “What the experts say.” Which things are

you already doing?
Tell students that they are going to read some tips about
how to concentrate better. Give them a couple of minutes to
talk in pairs about what the text might mention. As they start
reading the text, encourage them to make notes about what

answers first and then ask others in class to add their
ideas. You may want to invite students to write answers
on the board for a change in class dynamic. Alternatively,
encouraging everyone to listen carefully in order not to
repeat an answer — with the rest of the class listening to
check — is highly effective.

UNIT 2

they are already doing. Students then read the text and
prepare their answer. Allow time for class discussion so that
a good number of students can contribute their ideas.



b @@ Decide which two tips you’ll try first.

Compare your choices. Give your reasons.
Students now think about the tips and, in pairs, they choose
two that they want to try. Encourage them to say why.

If students have used other levels of American Options, they
will have had regular opportunities to think about what helps
them study and will have been encouraged to try different
techniques. Encourage them to think about what they do
differently now compared with three years ago.

4. I Discuss. What are the most useful things
you’ve learned in this lesson?

Students discuss the question in small groups. Nominate a

spokesperson from each group to summarize the group’s

thoughts to the class.

Divide the class into five groups and assign each group
one of the ideas 1-5 from the text. Students create an
A4-size poster for the classroom or the school library.
They write the heading in decorative handwriting (or
design it on a computer) and add pictures and / or speech
bubbles with key ideas from the text. Encourage them

to vary the language from the text, for example asking a
question rather than giving an instruction, such as:

Make sure your study space is clean and tidy.
> Is your desk tidy?

4[ Student’s Book page 35 H

Review

Objective: To review the unit content and carry out
self-assessment

The Review page is an opportunity for students to test
themselves on the unit language and then to reflect on

the unit objectives. This is an important tool for self-
evaluation and helps students to gain an overview of their
own progress, leading into the use of the Personal Learning
Track at the end of the unit.

The Vocabulary and Grammar activities could be set as
homework, but it is useful to allow class time for students
to look back at the unit objectives on page 26 in pairs.
Feedback with the class can then inform your planning.

Vocabulary

1. Putthe letters in the correct order to complete
the sentences.

ANSWERS: 1. composer, 2. audition, 3. rehearsal, 4. cast,

5. scriptwriter, 6. costumes, 7. studio, 8. soundtrack

2. Complete what the students say with the

verbs.
ANSWERS: 1. play, 2. write, 3. design, 4. direct, 5. sing

Grammar

3. Circle the correct verb forms.
ANSWERS: 1. will be driven, 2. was composed, 3. is made,
4. wasn’t opened, 5. won’t be filmed, 6. Were ... worn

4. Complete the sentences with the words and the
correct form of have something done.

ANSWERS: 2. have that dress made,

3. is having his laptop repaired, 4. have pizzas delivered,

5. has her teeth cleaned

5. Complete the email with the correct reflexive

pronouns.
ANSWERS: 1. ourselves, 2. myself, 3. themselves, 4. herself

To round off the unit, students could work in groups to
prepare a short video on the topic of movies and film-
making. You could set (differentiated) targets of what to
include such as examples of the grammar, new words
from the unit, and facts that they have learned.. You
may like to show the Watching the world video again
from Student’s Book p. 26 to motivate them and give
ideas. You could also give out the videoscript (see p.
159). Encourage them to think about how to present the
information in a fun way.

For tips on students making videos, see p. 71.

You could edit their final videos together and show the
class.

As a shorter alternative, students could video “vox pop”
interviews asking a partner about their favorite movie
using at least three new words from the unit.

Further practice:
e Personal Learning Track

Unit 2 test and Progress test 1 (see Introduction, p. 19).

UNIT 2



Key words: perform workshop audience
audition graphics  studio
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2. a Look at the photos on page 37. What do you have [ = "
it FUE EUERY ONE
; .~ o ARTS o= EV | —
‘,

CLIL: Art, drama, and music

you finish school?

b Read the article on page 37. What do the two
organizations have in common?

© Answer the questions.

1.2 V@ Before you watch, discuss the questions.
1

. Can you think of ten creative activities in one
minute? Write a list.

What other creative activities can you learn at a class
oraclub?

. Do you enjoy activities like this? Why (not)?

[3d

w

b [ Watch the video. In Mia and Jack’s opinion,
how can a creative hobby be useful for your future?

¢ [3 Watch the video again. Answer the questions.

1. What creative hobby does Jack have?

2. What creative abilties does Mia have?

3. What percentage of the world's economy comes
from creative industries?

4. What do Jack and Mia decide to do at the end of

=

How old are the students at Angel Shed?
. How much do their students pay for classes?

How can people over the age of 19 be involved with
Angel Shed?

What can Free Arts NYC offer to young children?
Why do they offer to take students to art galleries?
What do the adult volunteers on the Teen Arts
Program do?

w N

oo s

[[Broject] QY%

3. a Work in groups. Use the internet to research a

creative job.

b Follow the instructions and write a presentation.

1. Make alist of all the creative jobs that you can think of.
2. Choose one job that you would like to research. Find
out f you need any formal degrees for this job, and
how long you need to study or train for it.

Think of some important “soft skills” that you might
need for this job.

Write a short presentation based on your research.
Give your presentation to the class.

w

td

Angel Shed, London

Angel Shed s a performing arts charity in London. Children
and young people from the ages of 7-19 come after school
and in the evenings for classes and workshops in drama,
dance, and music. Their instructors all work professionally

in the performing arts, and the students regularly perform
shows in front of audiences. There are lots of theater

groups that do this, but Angel Shed is different. There

are no auditions to get in, and people of all abilities and
backgrounds are welcome at their workshops. Angel

Shed understands that lots of young people can't afford
theater classes, so the students only pay what they can - or
nothing ac all. In addition, scudents can study for a degree

in performing arts. And when they are 19, they can join the
organization as volunteer instructors. Some of Angel Shed's
students have been there for many years! Angel Shed wants
all young people, not just those from richer families, to enjoy
the benefits of performing arts: confidence, team work, and
the opportunity to build a career.

Free Arts NYC, New York

Free Arts NYC is a charity in New York. It supports children
and young people who are interested or talented in art, but

the video? Watch i tation. Whose did who don't have the money for classes. The charity offers
© Watch every group’s presentation. Whose did you

like best? Why? What could you do differently with
your own presentation?

free art days for elementary schools in the poorer areas of
the city. It provides free art materials and encourages the
children to be creative. Free Arts NYC also offers visits to
the city's art studios and galleries. This can inspire young

d Complete the words.

The video mentions these

1. creative activities: a ,d
people who might feel that these places are not for people

d andm like them. In addition, their Teen Arts Program supports
2. creative industries: d 2 . poorer teenagers who want to study or work in arc or

f P K and graphics. Students who are good at art are matched with

t avolunteer who helps them to prepare a selection of their
3. general skill: ¢ t work and to apply to colleges. The charity also works with

W o t and creative businesses to offer work experience to students and

o A help them to reach their dreams.

s Basictext |
36 | Options fermrrral & | |

4[ Student’s Book pages 36—37 F

D Teen talk

This spread introduces students to the following target of
Goal 4:

4.4: By 2030, substantially increase the number of youth
and adults who have relevant skills, including technical
and vocational skills, for employment, decent jobs, and
entrepreneurship

Creative learning

Objective: To find out about SDG 4:

Quality education

Project: a presentation about a creative job

CLIL link: Art, drama, and music

Key words: perform, workshop, audience, audition,
graphics, studio

Sustainable Development Goals with CLIL

Each of these sections focuses on one of the United
Nations 17 Sustainable Development Goals (SDGs),
with a clear link to a curriculum subject. The goal is 1. a
introduced through a video presented by two young
people, Jack and Mia, in an entertaining and accessible
way, before the issue is explored in more depth in the
reading text.

The video introduces students to the importance of
taking part in creative activities such as art, drama,
dance, and music. It explains how a creative hobby

can be both a possible basis for a career in a creative
industry and also a good way to learn other general skills
that can boost employability. The reading text looks at
two charitable schemes, one in London and one in New
York, that offer help and training to disadvantaged young
people wanting to follow a career in the arts.

@9 Before you watch, discuss the questions.
Focus on the photo of the boy taking a photo. Does anyone
in the class enjoy this hobby? This boy’s camera may be
quite expensive. Make sure the students understand that
using a cell phone for this hobby is equally valid and point

Like the Culture sections, these are optional materials out that this boy probably started with his phone.

that you can plan to use as time allows. Students will not
miss core vocabulary or grammar from the syllabus if you
decide not to use them.

In small groups, students answer the questions. Ask a
spokesperson to share the main points of each group’s
discussion with the class.

UNIT 2



b [3 Watch the video. In Mia and Jack’s opinion,
how can a creative hobby be useful for your

future?
You may like to pre-teach or check that students understand
industries, career, employ, and employer. Students read the
question. Ask them to predict what Mia and Jack will say.
Play the video. Students answer the question.
ANSWERS: Creative activities can help you in your future
career. You can develop creative skills which might help you
get a job in a creative industry. You can also develop “soft
skills.”

Videoscript p. 161

¢ [3 Watch the video again. Answer the questions.
Ask students to read the questions. Play the video. Students
write down their answers. Check answers as a class.
ANSWERS: 1. drawing, 2. She can dance, sing, and play the
guitar. 3. six percent, 4. They decide to practice their creative
Skills.

d Complete the words.
Point out to the class that all these words were used in the
video. Students complete the words.

Explain that The arts include all artistic or creative activities,
whereas art usually refers to painting, drawing, and sculpture.

Differentiation

For extra support, play the video again and pause it after
each relevant word for students to write it in the correct
place.

For extra challenge, ask students to remember the other

phrase for general skills (“soft skills”) and to work in pairs
to add others to this list.

ANSWERS: 1. art, dance, drama, music,
2. design, advertising, fashion, photography, film, television,
3. confidence, team work, creative thinking, problem solving

Reading

For the Sustainable Development Goal pages, there are
also three versions of each text: the Standard text in the
Student’s Book and the Basic and Enriched versions
(see Introduction, p. 11). The tasks are designed to work
with all three versions.

2. a Look at the photos on page 37. What do you
have to do in your country if you want to study
art after you finish school?

To lead into the reading text, discuss: How / Where can

students study art or the performing arts after they leave

school? How might it be difficult for young people from
poorer backgrounds to take part in the arts?

Students then look at the photos and answer the question.

b Read the article on page 37. What do the two

organizations have in common?
Check that students understand the meaning of
professionally, background, workshop, afford, charity, and
inspire.
Ask students to read the texts quickly and to answer the
question.
ANSWER: They are both charities and work with young
people who might not have the money to study the arts.

c Answer the questions.
Ask students to read the questions. They read the text and
find the answers. Students work individually and then check
their answers in pairs.
ANSWERS: 1. They are 7—19 years old.
2. They pay what they can, or nothing at all.
3. They can become volunteer instructors.
4. They have free art days.
5. It wants to inspire young people who might feel that these
places are not for them.
6. The adult volunteers help students who want to apply to
colleges.

Discuss with the class: Would you like to work in the arts?
Are careers in the arts easy or difficult to get into in this
country? Why are charitable organizations like the ones in
the text important? Why do people want to work in the arts?

Project

3. a Work in groups. Use the internet to research a
creative job.

To lead into the project, set a time limit of 5 minutes and

brainstorm creative jobs as a whole class, writing them

on the board (e.g., writer, movie director, make-up artist,

graphic designer).

b Follow the instructions and write a presentation.
Ask students to read the instructions carefully. Put
students into groups according to interests to prepare their
presentation. Give a time limit for their presentation and a
guideline for the number of words. Encourage them to find
at least one image. Give them time to rehearse.

¢ Watch every group’s presentation. Whose
did you like best? Why? What could you do
differently with your own presentation?
As students watch each other’s presentations, encourage
them to think about the questions. Discuss the
presentations in a supportive way afterwards.

UNIT 2
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